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Session Description

The Safety Net combines the Instructional Infrastructure and the Intense 
Student Support Network in a manner that includes the following;                                     
(1) the district provides an effective system to identify and deliver academic 
support on a continuum of intensity that is matched to individual student 
need and (2) the district provides an effective system to identify and deliver 
social, emotional, health, and nutritional support on a continuum of intensity 
that is matched to individual student need. In this session, participants will 
explore, in depth, the installation of this network of support. Participants will 
also identify and plan for the application of the specific leadership 
competencies Blueprint leaders use to effectively lead installation of the 
Safety Net.



Session Outcomes

Participants will: 
● Gain a deeper understanding of what it means for the 

Instructional Infrastructure and the Intense Student Support 
Network to function together, providing a continuum of support 
for each child;

● Identify what it looks like to effectively install the Safety Net at 
scale;

● Explore the leadership competencies necessary to ensure the 
construction of a Safety Net to meet the unique academic and 
non-academic needs of each child.



District Action Planning Template



Dramatic Improvement in Student, Teacher, and Leader Performance in a short amount of Time. 

The Blueprint:
Systematic Reconfiguration



Gain a deeper understanding of what it means for the 
Instructional Infrastructure and the Intense Student 
Support Network to function together, providing a 
continuum of support for each child



What is the Safety Net?

The Safety Net combines the Instructional Infrastructure with the Intense 
Student Support Network in a manner that includes the following:
• The district provides an effective system to identify and deliver academic 

support on a continuum of intensity that is matched to individual student 
need.

• The district provides an effective system to identify and deliver social, 
emotional, health, and nutritional support on a continuum of intensity that is 
matched to individual student need.

These district systems, when woven together, create the necessary network 
of support so that districts can create schools where there is a ferocious 
unwillingness to allow a child to flounder or to fail (Murphy, 2014).





Rationale

“We establish that there is an essential school improvement 
algorithm, one that is both simple and elegant:
School Improvement = Academic Press + Supportive Community
1. These are the two critical components of school improvement

2. They are most powerful in tandem

3. They work best when they wrap around each other like strands in a 
rope

Leading School Improvement, Murphy, 2015



Rationale

“A demanding academic press is most successful with all 
students if done in a supportive environment--where a 
concerned, helpful teacher is interested in students’ ideas and 
problems and where class context promotes students’ concern 
and caring for one another. Satisfying human relationships are a 
necessary but insufficient condition for student learning.”

“Academic Press: Translating High Expectations into School Policies and Classroom Practices” Murphy, 
Weil, Hallinger, and Mitman



Rationale

“In establishing expectations for students, it cannot be ruled 
out that implicit bias or unconscious stereotypes may also 
influence our expectations. Several studies have concluded 
that even when academic achievement is the same, teachers 
tend to have lower expectations of their students of color 
and those who live in poverty.” -Gregory and Huang (2013)

Disrupting Poverty, Budge and Parrett (2018)



Rationale

“The greater the risk factors 
in a student’s life, the more 
high expectations matter to 
the student’s life chances.”



What Do You Think?

● Turn and talk to an elbow partner.



Academic Press and Pastoral Care
The Four Norms of Pastoral Care
1. Care – Every adult supports every student with a ferocious unwillingness to allow a 

student to flounder or to fail.

2. Support - For students to build confidence and willingness to invest themselves, their 
participation in academic tasks must be accompanied by personal support from 
teachers. 

3. Safety - While expectations are clear, firm, and consistently enforced, action is 
centered on students as persons not simply as occupants of the institution of school. 
Students are seen as resources to be developed rather than as problems to be 
managed. 

4. Membership – Engaging students in a variety of ways is fundamental so that they are 
not just physically present, but intellectually immersed, socially connected and 
emotionally centered.



Academic Press and Pastoral Care

“Positive Expectancy Practices” used by teachers to maintain high 
expectations yielded positive results in student achievement:

● Improved curriculum
● Heterogeneous groupings
● Increased methods for assessment
● Use of cooperative teaching approaches
● Encouraging student-centered activities
● Fostering greater engagement in school events
● Developing warm student-teacher relationships, as well as positive 

relationships with parents Disrupting Poverty, Budge and Parrett (2018)



Academic Press and Pastoral Care

Seven Practical Suggestions for Holding High Expectations:

● Build on relationships to make learning relevant
● Provide for rigor and risk-taking (mistakes are an expected part of the 

learning process, not a failure)
● Be a “warm demander” (insistent and supportive)
● Act from an empathetic perspective
● Hold a growth mindset and encourage the same in students
● Interrogate your mental map (examine our beliefs, biases, and stereotypes 

and consider how these might impact our expectations of students)
● Employ caring, clear, and consistent communication of expectations

Disrupting Poverty, Budge and Parrett (2018)



Academic Press and Pastoral Care

Examples of Low Expectations:
Call on students less frequently

Less “wait time” for answers

Reward low quality responses

Praise less for success

Interact less freqently

Provide less “benefit of the doubt”

Seat further away from teacher

Rely on tasks with low depth of 
knowledge; overuse of independent, seat 
work

Examples of High Expectations:
Articulate belief that students can achieve at 
high levels

Create warm relationships focused on 
strengths, cultural understandings, and 
interests/aspirations

Provide feedback on performance to scaffold 
learning

Ask frequent, high-level questions

Encourage productive struggle

Maintain close proximity
Adapted from Disrupting Poverty, Budge and Parrett (2018)



Reflection

● Using the handout of low vs. high expectations, do a quick 
assessment.

● Overall, highlight the statements that match your classroom 
observations.

Then consider...

● What should you encourage your staff to continue doing?
● What might you need to support your staff in changing?



The Safety Net Cares for the Whole Child

These indicators 
become the foundation 
for the Visions of HQI 
and ISSN. The 
integration of these 
two district systems is 
the Safety net.



Instructional Infrastructure:                  
Floor 1 - Visions of High Quality 
Instruction

How do the visions of high-quality instruction 
provide the foundation for Tier 1 instruction?



Why Instructional Visions?

The district describes and communicates explicit high-
quality subject-specific instructional practices that are 

aligned with the district’s specific student-learning targets.  
This creates a shared understanding of the quality of 

instruction we aspire to deliver in every classroom every day 
for every child.



Tier 1: Core Instruction

• If a strong core instructional program can account for up to 80 percent of 
students experiencing success, schools should place a majority of their 
efforts on strengthening their core instructional programs.

• We often hear it [fidelity] used in reference to learning, but while fidelity is 
important, it must become fidelity to standards and learning instead of 
fidelity to programs.

• In short, we do not support blind adherence to a group of materials designed 
without any specific group of students in mind.

• Standards and student needs, not textbooks, should drive our instruction.

Buffum, Mattos, & Weber, 2012



Intense Student Support Network: 
Floor 1 - Vision of High Quality 
Student Support

How does the vision of high-quality student 
support provide the foundation for Tier 1 
instruction?



Intense Student Support Network

The district’s vision for intense student support 
becomes the basis of Tier 1 for non-academics and 

includes a continuum of supports for all students 
with regard to social, emotional, behavioral, health, 

and nutritional needs.



Rationale

“The impact and experience of school on the social and 
emotional life of children is significant. No other human 
institution, outside the family, plays such an important role in 
shaping a child’s view of the world.”

Dr. J. Wragg



Rationale

“Caring implies competence. When we genuinely care, we 
want to do our very best to effect worthwhile results for the 
recipients of our care. This means that caring is much more 
than an attitude, much more than a warm cuddly feeling . . . 
It is an orientation of deep concern that carries us out of 
ourselves and into the lives, despairs, hopes, and struggles 
of others. To care is to respond, and to respond responsibly 
we must continually strive for increased competence.” 

Noddings, L. in Beck, L., 1994



What Do You Think?

● Turn and talk to an elbow partner.



Relationships are the Foundation

The foundation of the vision for student support rests firmly 
on the relationships between students and teachers in the 
classroom.

The ability to build a safety net of support for every child in 
the district is dependent upon the building of these 
relationships in order to identify academic and non-
academic needs to exert academic influence.



Relationships are the Foundation



Why a Non-Instructional Vision?

In order to build the Intense Student Support Network at 
scale [throughout the organization], the district must define 

and communicate its commitment to meeting the social, 
emotional, health, and nutritional needs of students in much 

the same way the district strives to meet the academic needs 
of the children it serves.



Beginning the Construction of the Safety Net

Blueprint districts strategically design academic and non-academic support on a 
continuum of intensity aligned to individual student need.  Within each district 

system, these vision documents set in motion what the district strives to deliver 
to every student every day.  Often referred to in the literature as the Tier 1 level of 

support, additional layers of support will be added in the remaining levels of 
Blueprint installation. This foundational level must be so powerful that it will more 

than adequately meet the needs of the vast majority of students. 



Instructional Infrastructure:  
Floor 2 - Curriculum & Assessment

How does the district’s adoption of curriculum 
continue to build the Safety Net and allow us 
to respond to the needs of each student?



Instructional 
Infrastructure: 

Floor 2 –
Curriculum & 
Assessment



How might a district approach defining 
curriculum development?
Options:
• Complete a curriculum audit
• Utilize the Understanding by Design (UbD) 

process for creating curricular units
• Adopt existing units of study



How might curriculum development look 
different in a Blueprint district?

In installing districts, the curriculum development process seeks to connect the 
Instructional Infrastructure and the Intense Student Support System (the 
Safety Net) by ensuring that the curriculum addresses the human needs of 
children, as well as their academic needs. Curriculum writers are unified by 
and measuring everything against the Visions of High-Quality Instruction and 
Intense Student Support.



Identifying Essential Standards: Rationale

When choosing essential standards, teachers 
[districts] are not advocating ignoring or 

eliminating any standards.  They are “prioritizing 
the standards and indicators rather than 
regarding all of them as being equal in 

importance.”
Ainsworth, 2003



Identifying Essential Standards: 
A Process
Endurance - Will this standard provide students with 
knowledge and skills that are valuable beyond a single test 
date?
Leverage - Will it provide knowledge and skills that are 
valuable in multiple disciplines?
Readiness - Will it provide students with knowledge and 
skills essential for success in the next grade or level of 
instruction?

Reeves, 2002



District Clarifies Essential Standards

“However, we do want to emphasize the importance 
of this process with RTI, because outlining specific 
learning targets early on helps us to better respond 
later when students don’t learn, by addressing the 

causes of student struggles rather than the 
symptoms.”

Buffum, Mattos, & Weber, 2012



District Provides Instructional Frameworks

Purpose: 
• Provide clarity and specificity about how to bring the Visions of HQI to life in 

the classroom in order to realize teacher and student actions
• Provide a common language and set of expectations about teacher and 

student actions
• Support teachers in structuring instructional time
• Help to bridge the gap between our curriculum framework and lesson plans



Sample Instructional Framework



Sample Instructional Framework

Retrieved from Houston County Board of Education: https://ohioleadership.org/up_doc/HO4_DeKalbFrameworkPacket.pdf



Sample Instructional Framework

How should I allocate my time?



Sample Instructional Framework

Connection to UbD Curricular Framework

Essential question too!

Connection to UbD Curricular Framework

Instructional Framework excerpt taken from Houston County Board of Education, retrieved from 
https://ohioleadership.org/up_doc/HO4_DeKalbFrameworkPacket.pdf



Sample Instructional Framework

Connection to Curricular Framework,,,

Safety Net

Instructional Framework excerpt taken from Houston County Board of Education, retrieved from 
https://ohioleadership.org/up_doc/HO4_DeKalbFrameworkPacket.pdf



Sample Instructional Framework

Connection to Curricular Framework,,,

Instructional Framework excerpt taken from Houston County Board of Education, retrieved from 
https://ohioleadership.org/up_doc/HO4_DeKalbFrameworkPacket.pdf





Instructional Framework and HQI Alignment
● Consider the Opening of the instructional framework 
● Highlight the teacher and student actions you would 

expect to see in this portion.



Instructional Framework and HQI Alignment
● Consider the Application/Work Session of the 

instructional framework 
● In a different color, highlight the teacher and student 

actions you would expect to see in this portion.



Instructional Framework and HQI Alignment
● Consider the Closing/Summarizer of the instructional 

framework 
● In yet a different color, highlight the teacher and student 

actions you would expect to see in this portion.



Competencies



Teacher Competency and Instructional 
Framework Alignment



Teacher Competency and                                    
Instructional Framework Alignment
● What competencies would teachers need to leverage to 

deliver a successful Opening?



Teacher Competency Alignment

● What competencies would teachers need to leverage to 
deliver a successful Application/Work Session?



Teacher Competency Alignment

● What competencies would teachers need to leverage to 
deliver a successful Closing/Summarizer?



Administrator Competencies



Teacher Collaborative Routines:  
Floor 2- Deepening Knowledge of 
Student Learning

How does the vision of high-quality student 
support provide the foundation for Tier 1 
instruction?



Teacher Collaborative Routines- Floor 1



Teacher Collaborative Routines- Floor 2



Summative
(from curriculum)

Interim
(from curriculum)

Formative
(in the moment)

Key Question Did the students learn 
what they should have?

Is the class/student on track 
to meet learning goals and 

standards?

What comes next in the 
student’s learning?

When End of unit/ term/year Multiple times Ongoing in the classroom

Why Certify student learning 
of intended outcomes

Monitor student learning 
toward meeting learning 

goals and standards

Inform teaching and 
learning approaches

Who
Curriculum  & 

Instructional Leaders, 
Teachers 

Instructional Leaders & 
Teachers Teachers & Students

Formative Assessment for Michigan Educators (FAME), Launch into Learning, 2017All Rights Reserved.  



STUDENT

FORMAL 
CHECKPOINTS/ 

PROGRESS 
MONITORING

CLASSROOM 
FORMATIVE:
IN PROCESS 
EVIDENCE

CLASSROOM 
SUMMATIVE INTERIM/

BENCHMARK STATE/LOCAL
END OF 
YEAR/

COURSE 
SUMMATIVE

Margaret Heritage.  The Role, Purpose, and Power of Assessment for Learning in an Assessment System, Assessment Learning Network, 2017

Balanced Assessment System



What does the district do to support these 
routines?
District creates curricular frameworks which include unit and 
assessment plans to guide lesson planning and instructional 
delivery.

○ Identify essential standards
○ Identify immediate prerequisite skills and enrichment 

opportunities
○ Break essential standards down into measurable 

incremental learning steps to diagnose learning deficits
○ Create an interim assessment plan
○ Create a summative assessment plan



The Balanced 
Assessment System 
allows teachers to 
identify those students 
who need additional 
supports and plan for 
appropriate 
interventions.



Characteristics of Effective Interventions

● Research-based
● Targeted (aligned to student need)
● Timely
● Directive
● Administered by the most highly-trained professionals

Buffum, A., Mattos, M. and Weber, C. Simplifying response to intervention: Four Essential Guiding Principles. Solution 
Tree, 2015.



Teacher Competency Alignment



Administrator Competencies



Intense Student Support Network: 
Floor 2 - Social, Emotional, Health, 
and Nutritional Needs of Students

Why would we embed Social Emotional 
Learning into instruction?



The Safety Net Cares for the Whole Child



ASCD Whole Child Tenets
1. Each student enters school healthy and learns about and practices a healthy 

lifestyle. 
2. Each student learns in an environment that is physically and emotionally safe 

for students and adults. 
3. Each student is actively engaged in learning and is connected to the school 

and broader community. 
4. Each student has access to personalized learning and is supported by 

qualified, caring adults. 
5. Each student is challenged academically and prepared for success in college 

or further study and for employment and participation in a global 
environment.



Social-Emotional Learning 
Competencies

Collaborative for Academic, Social, and Emotional Learning (CASEL) retrieved from: https://casel.org/core-competencies/

https://casel.org/core-competencies/


Social-Emotional Learning Competencies

Self-awareness
● Identifying emotions
● Accurate self-perception
● Recognizing strengths
● Self-confidence
● Self-efficacy

Self-management
● Impulse control
● Stress management
● Self-discipline
● Self-motivation
● Goal-setting
● Organizational skills

Social awareness
● Perspective-taking
● Empathy
● Appreciating diversity
● Respect for others

Relationship skills
● Communication
● Social engagement
● Relationship-building
● Teamwork

Responsible decision-making
● Identifying problems
● Analyzing situations
● Solving problems
● Evaluating
● Reflecting
● Ethical responsibility

Collaborative for Academic, Social, and Emotional Learning (CASEL) retrieved from: 
https://casel.org/core-competencies/

https://casel.org/core-competencies/


Alignment to Social-Emotional Learning 
Competencies
● Review the student actions for your table’s assigned HQI 

Data Collection Tool.
● Create a T-chart.
○ List the student actions on the left that directly 

correlate to a social-emotional learning competency.
○ Identify the corresponding social-emotional learning 

competency on the right.



Alignment to Social-Emotional Learning 
Competencies
● How are these competencies currently being addressed 

in your district?
● Why isn’t it enough to teach students protocols to work 

collaboratively to reach high quality student actions?
● How might behavior be impacted by these 

competencies?
● How might these competencies for staff affect the 

outcomes we see?



Administrator Competencies



Instructional Leadership Routines

How do the Instructional Leadership Routines 
support the installation of the Safety Net?



Instructional Leadership Routines- Floor 1



Instructional Leadership Routines- Floor 2



Instructional Leadership Routines- Floor 3



Explore the leadership competencies necessary to 
ensure the construction of a Safety Net to meet the 
unique academic and non-academic needs of each 
child



Key Leadership Competencies to Drive the 
Work

Focus on Blueprint Leader 
Competencies: 

Monitoring & Directiveness 
and Developing Others



Adapted from Public 
Impact (2008)
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Why is this 
leadership 
competency 
critical when 
installing the 
Safety Net?



Developing Others
Influence with the specific intent to increase the short and long-term 
effectiveness of another person.  (Public Impact)
Blueprint Central Office Expertise Demonstrated Blueprint Principal Expertise Demonstrated Blueprint Teacher Expertise Demonstrated

19. the talent to skillfully use student and skill specific 
data to inform the evaluation and pursuit of instructional 
practices-used both across the school and by individual 
teachers--that directly benefit student learning ;

20. the talent to build a professional environment that is 
one of mutual respect, teamwork, and accountability; 
and

21. he capacity to foster analytical thinking, conceptual 
thinking and problem-solving in others

15. the talent to skillfully use student and skill specific 
data to inform the evaluation and pursuit of 
instructional practices-used both across the school and 
by individual teachers-that directly benefit student 
learning;

16. the talent to build a professional environment that 
is one of mutual respect, teamwork, and accountability; 
and

17. the capacity to foster analytical thinking, conceptual 
thinking and problem-solving in others

15. the aptitude to discuss subject-specific content 
instruction and the drive to try out new ideas to 
improve student learning;

16. the ability to help create and thrive in a 
professional environment that is one of mutual 
respect, teamwork, and accountability;

17. the ability and desire to design and utilize 
formative assessment to modify and adjust 
instruction on a daily basis;



Adapted from 
Public Impact 

(2008)

Why is this 
leadership 
competency 
critical when 
installing the 
Safety Net?



Key Leadership Competencies to Drive the 
Work

Focus on Blueprint Leader 
Competencies: 

Monitoring & Directiveness 
and Developing Others



Adapted from Public 
Impact (2008)
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Why is this 
leadership 
competency 
critical when 
installing the 
Safety Net?



Developing Others
Influence with the specific intent to increase the short and long-term 
effectiveness of another person.  (Public Impact)
Blueprint Central Office Expertise Demonstrated Blueprint Principal Expertise Demonstrated Blueprint Teacher Expertise Demonstrated

19. the talent to skillfully use student and skill specific 
data to inform the evaluation and pursuit of instructional 
practices-used both across the school and by individual 
teachers--that directly benefit student learning ;

20. the talent to build a professional environment that is 
one of mutual respect, teamwork, and accountability; 
and

21. he capacity to foster analytical thinking, conceptual 
thinking and problem-solving in others

15. the talent to skillfully use student and skill specific 
data to inform the evaluation and pursuit of 
instructional practices-used both across the school and 
by individual teachers-that directly benefit student 
learning;

16. the talent to build a professional environment that 
is one of mutual respect, teamwork, and accountability; 
and

17. the capacity to foster analytical thinking, conceptual 
thinking and problem-solving in others

15. the aptitude to discuss subject-specific content 
instruction and the drive to try out new ideas to 
improve student learning;

16. the ability to help create and thrive in a 
professional environment that is one of mutual 
respect, teamwork, and accountability;

17. the ability and desire to design and utilize 
formative assessment to modify and adjust 
instruction on a daily basis;



Adapted from 
Public Impact 

(2008)

Why is this 
leadership 
competency 
critical when 
installing the 
Safety Net?



Monitoring & Directiveness

The ability to set clear expectations and to hold others accountable for 
performance  (Public Impact)

BluePrint Central Office Expertise 
Demonstrated

BluePrint Principal Expertise 
Demonstrated

BluePrint Teacher Expertise 
Demonstrated

8. the adeptness to ensure a strong connection between 
district systems, building-level routines, and classroom 
instructional practices;

9. the motivation and drive necessary to ensure that 
instructional-specific conversations are taking place 
throughout the district through practices intentionally 
designed to focus district conversations and partnering 
efforts on improving instruction of every teacher;

8. the adeptness to ensure a strong connection between 
learning goals and classroom activities;

7. the adeptness to ensure a strong connection 
between learning goals and classroom activities; 



Personal Reflection

Based upon the rubrics for Developing Others and 
Monitoring & Directiveness…
● What are your current strengths?
● What are opportunities for growth?
● What supports might you need to grow in these 

competencies?



Identify what it looks like to effectively install the 
Safety Net at scale



Collective Responsibility
1. Create groups based upon the following roles: Central Office Leaders, 

Building Leaders, and Teachers.
2. Within each group, brainstorm a list of things that your role would be 

responsible for with regard to installing the Safety Net at scale. What specific 
Blueprint tools and driver systems might support you in your role? Jot these 
down, as you will take them to meet with people from other groups.

3. Form small mixed groups (trios) and share out the ideas from the perspective 
of each person’s role.



Reflection

Individually or as a district team:
Given your understandings about installing the Safety Net, 
what might be some next actions steps?



District Action Planning Template
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Follow the MI Excel Statewide Field Team on Social Media

Twitter - @Blueprint_SWFT

Facebook - MI Excel Blueprint Professional Learning

Instagram - @blueprint_swft
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