
 

These materials were produced with Title I Part A funds and are in the public domain. 

Research Article Summary: Teacher Collaborative Routines 

We have known for well over a decade that providing teachers with content specific time for 
collaboration, to not only learn the content more deeply themselves but to understand the ways 
students learn content, is critical for developing teacher’s instructional practices (Corcoran, 1995)1. 
Thus, many districts invest significant time and financial resources dedicated to teacher 
collaboration. This research brief provides a synthesis of current literature to inform district and 
building leaders about how to optimize teacher collaborative time.  

Why teacher collaboration? 

Teacher collaboration and reflective practice is associated with increased academic rigor, 
instruction that is responsive to student need, and teacher’s willingness to try new strategies in 
their classrooms (Andrews-Larson, Wilson, Larbi-Cheris, 20172; Carpenter, Krutka, 20153; Darling-
Hammond, Hyler, Gardner, 20174; Vaughn, Parsons, Keyes, Puzio, & Allen, 20175). The literature 
highlights several high leverage collaborative practices that include:    

● Teacher collaborative practices focused on planning,  
● Learning how to use curricular materials 
● Reflecting on strategies 
● Analyzing student work samples  

 

While the literature is clear on the potential of teacher collaboration time to support teacher 
learning, the actual impact of collaboration can vary widely depending on how the collaborative 
time is enacted (Andrews-Larson, Wilson, Larbi-Cherif, 2017).  Current work by Larson & 
colleagues (2017) examine elements of collaborative conversations and their potential to support 
the development of ambitious teaching practices. They found that the use of a facilitator coupled 
with the use of a protocol to guide questioning and facilitator press had the greatest potential to 
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support teacher learning. Productive facilitator questioning focused on soliciting teachers for 
detailed representations of what student learning looked like in the moment and how that was 
connected to teacher moves. Facilitators pressed teachers to articulate rationales for instructional 
decisions and those decisions were tied to coherent goals for student learning. Collaborative 
conversations focused logistics such as pacing and completing administrative paperwork for data 
reporting were not found to be productive for teacher learning.  

 

What does leadership have to do with it? 

Principal and teacher leadership practices can promote and even hinder productive collaboration 
(Min, Modeste, Salisbury, & Goff, 20166; Spillane & Shirrell, 20177; Sterrett, Parker, & Mitzner, 
20188; Wenner & Campbell, 20179). Principal leadership practices associated with the promotion 
of teacher collaboration include:  

● Clear communication on the purpose of collaboration time 
● leaders protecting this time for teachers (promotes the valuing of teachers to collaborate 

and reflect on instruction), 
●  training on how to collaborate,  
● training on data inquiry and problem solving 
● provide guidance on the inquiry process 

Requiring teachers to use their time for completing reporting forms or completing administrative 
tasks hinders meaningful collaboration.  

Formal and informal teacher leadership roles and practices can be a significant factor to school 
change and positively impact teachers’ collaboration and growth. When teacher collaboration is 
led by teacher leaders, PD is perceived as higher quality and more relevant, as it is tied to every 
day practice. Teacher leaders can also assist the principal in communicating high expectations and 
creating a climate of trust and respect among teacher teams.  
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