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Instructional Infrastructure: 
What’s Essential?



Session Outcomes

 Participants will be able to:

● identify the components involved in solidifying a 
guaranteed and viable curriculum.

● assess where they are in the process of developing a 
guaranteed and viable curriculum.

● make connections between a guaranteed and viable 
curriculum and how it drives the work of teacher teams.



Session Description

Participants will develop an understanding of how a 
guaranteed and viable curriculum, through the identification 
of essential standards, learning targets, proficiency scales, 
common assessments, and pacing, effectively creates the 
foundation for high-quality instruction to occur. If you are 
working on the Teaching for Learning strand for your Title I 
audit, this is the session for you!



Why a Guaranteed & Viable Curriculum?

“Very few people or companies can clearly articulate 
WHY they do WHAT they do. By WHY I mean your 
purpose, cause or belief . . .” (Sinek, 2009)



When you think about a 
Guaranteed and Viable Curriculum 

what comes to mind?



Assumptions

We believe that our fundamental 
purpose as an organization is to ensure 
that all students learn at high levels.

We believe that students will learn at 
high levels as a result of what we do.

“When professionals know better, they 
have an obligation to do better.” 

(DuFour, 2016)



Agenda

Resource Folder
• Notes
• Articles
• Rubrics

Section Design
• Outcomes
• Content
• Check for Understanding
• Assessing Where You Are
• Key Points
• Guiding Questions
• Next Steps



Instructional Infrastructure Connections

Guaranteed & 
Viable 

Curriculum

Instructional 
Leadership 
Routines

Teacher 
Collaborative 

Routines

Principal/Leadership Teams:
• Support
• Monitor
• Provide Feedback

Teacher Teams:
• Plan
• Deliver HQI
• Monitor
• Support/Intervention
• Provide Feedback



What makes a curriculum guaranteed?

What are the components of a guaranteed curriculum?

Guaranteed Curriculum



“Research says: a coherent content rich curriculum is probably the single 
largest factor affecting levels of achievement in school.” (Marzano, 2003)

“. . . you would have to change schooling from K–12 to K–22. Even if you look 
at a specific state document and start calculating how much time it would 
take to cover all the content it contains, there's just not enough time to do it.” 
(Marzano, 2010)

Why?



What Makes A 
Curriculum 

Guaranteed?

“The fact that it is guaranteed assures us 
that specific content is taught in specific 
courses and at specific grade levels 
regardless of the teacher to whom a 
student is assigned.” (DuFour, Marzano, 
2011)

Teachers use the same criteria for 
determining proficiency inside the content.



Instructional Infrastructure: 
Guaranteed and Viable Curriculum Components

Guaranteed Curriculum
● Essential standards identified
● Essential standards unwrapped into learning targets and daily success criteria
● Learning targets used to create proficiency scales
● Proficiency scales used to create common assessments
● Balanced assessment system
● Explicit instruction: SEL
● Explicit instruction: health and nutrition

adapted from Marzano, 2003 and Buffum, Mattos, and Weber, 2012



How Do We 
Identify 

Essential 
Standards?

R.E.A.L.

Readiness: Does the standard prepare 
students for success at the next level? Has 
this standard been identified as an essential 
prerequisite skill in the next course or grade 
level?
Endurance: Are the students expected to 
retain the knowledge and skill beyond the unit 
and course?
Assessed: Will the standard prepare students 
for success on high-stakes external exams?
Leverage: Will the student be able to apply 
the standards in more than one subject?

(DuFour, 2016)



District Example



Standards:
Broad and typically contain multiple 
learning targets.

Learning Targets:
Identify the specific skills and 
concepts students will learn derived 
from the standard.

Unwrapped Standards 
Lead to . . . 



Success criteria provide daily 
evidence of where students are with 
achieving the learning targets.

Teachers, teacher teams, and 
students, use this evidence to 
determine their next move.

Unwrapped Standards 
Lead to . . . 



Students Will: Understand the concept of 
slope.

SWBAT/I Can: Describe in writing and 
using pictures what I believe slope is 
using new vocabulary.

Students Will: Understand that there are 
different types of slope and these slopes 
look different on a graph.

SWBAT/I Can: Describe and justify what 
type of slope I am making for each graph

Unwrapped Standards 
Lead to . . . 



Unwrapped Standards 
Lead to . . . 

“A proficiency scale in simplest terms, 
represents a progression of learning goals . . .”

(DuFour, Marzano, 2011)



A 
Protocol to Determine 

a . . . 

link to article (Ainsworth, 2015)

Helpful Resource

https://corwin-connect.com/2015/03/unwrapping-the-standards-a-simple-way-to-deconstruct-learning-outcomes/


Proficiency Scales for the 
Common Core Webinar 

link

Marzano, 2013

Helpful Resource

https://vimeopro.com/solutiontree/marzano-research/video/113931850
https://vimeopro.com/solutiontree/marzano-research/video/113931850
https://vimeopro.com/solutiontree/marzano-research/video/113931850


Unwrapped Standards 
Lead to . . . 

http://www.youtube.com/watch?v=5EIrsLKZGig


Common 
Assessments

● Team Created

● Grade Level or Course Alike

● Match One or More Standards in the 
Unit (Learning Targets)

● Teachers Score The Assessment Using 
The Same Criteria

● Administered The Way

● Administered at The Same Time

(Adapted from Kramer, Schuhl, 2017)



Common 
Assessment

Handout 1:
Common 

Assessment Rubric



Let’s Take A Poll! 

● Teachers teaching the same standard will ensure that a 
curriculum is guaranteed. T/F

● Common assessments are a component of a guaranteed 
curriculum. T/F

● Each teacher can create their own proficiency scale inside of 
a guaranteed curriculum. T/F

● The R.E.A.L. protocol is one method to support with 
identifying essential standards  T/F



A. Teachers are doing the best they can individually.  They teach what 
they think students should learn and proficiency is determined teacher 
by teacher.

B. Teachers are using a common program or resource to guide their 
teaching foci.  Teachers independently determine what material to 
cover and what constitutes proficiency.

C. Teacher teams have identified and unwrapped essential standards. 
Teachers use common learning targets but have not agreed upon 
proficiency and have not created common assessments.

D. Teacher teams have identified and unwrapped essential standards. 
Teacher teams use common learning targets and have agreed upon 
what proficiency looks like inside of the learning targets.  Teams have 
developed and administered common assessments.

Where Are You?



Instructional Infrastructure: 
Guaranteed Curriculum 

Key Points

● Teacher teams must agree 
upon essential learning.

● All students must acquire the 
same essential learning.

● Teacher teams must agree 
upon proficiency.

● All students must be 
assessed using the same 
criteria for proficiency.

Guiding Questions

● Are all students learning the 
same content regardless of 
teacher or school?

● Are all students assessed 
using the same criteria for 
proficiency?



Take Note!

Use your notetaker to capture your 
thinking around the following:

● Key points
● Where are you in the process?
● Your next steps



Viable Curriculum

What makes a curriculum viable?

What are the components of a viable curriculum?



What Makes A 
Curriculum 

Viable?

Viable curriculum means that the power 
standards, instructional calendar (pacing 
guide), and daily instruction are all 
manageable and can be realistically taught 
to mastery levels in the instructional year.
(Marzano, 2003)

Teachers have enough time to teach the 
essentials and students have enough time 
to learn the essentials.



Instructional Infrastructure: 
Viable Curriculum Components

Viable Curriculum
● Pacing guides aligned to student needs annually
● Multiple opportunities for students to show mastery
● Tiered model of support to ensure mastery of essential standards

adapted from Marzano, 2003 and Buffum, Mattos, and Weber, 2012



Components of a 
Viable Curriculum

● Pacing guides aligned to student needs annually
○ Pacing guides are built in accordance to student needs and may change from 

year-to-year 

● Multiple opportunities for students to show mastery
○ Pacing guides are designed so that time to reteach and reassess are 

accounted for

● Tiered (Systemic) model of support to ensure mastery of essential 
standards
○ Intervention begins in Tier I instruction and continues through Tier III until 

students have reached mastery
○ Intervention is systemic and does not depend on any one person



Let’s Take A Poll!

● Creating a pacing guide ensures that a curriculum is viable. 
T/F

● Viable curriculums provide multiple opportunities for students 
to demonstrate proficiency. T/F

● Viable curriculums are supported by a systemic approach to 
intervention that begins with Tier I instruction. T/F



A. Teachers cover as much content as they can in the course of the 
school year.

B. Teachers follow the book and attempt to cover as many chapters in 
the book as they possibly can.

C. Teacher teams/district teams have developed a pacing guide and a 
curriculum map.  Teachers do their best to follow the pacing guide. 
There is little or no time designated to reteach and reassess when 
students have not demonstrated proficiency.

D. Teacher teams have created pacing guides that allow enough time for 
teachers to reteach and reassess students who have not 
demonstrated mastery of essential learning targets. Interventions are 
timely, directive, diagnostic, systematic, and students who demonstrate 
proficiency can extend their learning.

Where Are You?



Instructional Infrastructure: Viable Curriculum 

Key Points

● Teacher teams create and 
follow a pacing guide that 
allows all students to master 
identified essential learning.

● Students are provided with 
multiple opportunities to 
demonstrate proficiency.

● Interventions are systemic, 
timely, directive, and 
prescriptive.

Guiding Questions

● Are all students provided with 
extra time to learn and 
demonstrate proficiency inside 
of essential standards? 

● Are all students given 
opportunities for extended 
learning when they 
demonstrate proficiency inside 
of essential learning targets?



Take Note!

Use your notetaker to capture your 
thinking around the following:

● Key points
● Where are you in the process?
● Your next steps



Teacher Collaborative Routines

What are teacher teams?

What is the work of teacher teams?



Why collaborate?

A staff with a collective belief that what 
they do CAN and WILL make a 
difference in student achievement 
provides the greatest chance of student 
success.  Implementation of these 
collaborative practices and routines 
leads to this collective teacher 
efficacy.  These routines are designed 
to position classroom teachers in the 
collaborative role of guiding each other 
in the ongoing quest of instructional 
improvement.



“A group of people working 
interdependently to accomplish a 
common goal for which 
members are mutually 
accountable.”

(DuFour, 2016)

Teacher Teams



“Teachers should be organized 
into structures that allow them to 
engage in meaningful 
collaboration that is beneficial to 
them and their students.” 

(DuFour, 2016)

Teacher Teams



● Same Grade Level

● Same Course

● Logical Links

● Vertical Teams

● Electronic Teams

● Interdisciplinary Teams
“Interdisciplinary teams should create an overarching curricular 
goal that members will work interdependently to achieve.”

Teacher Teams



Teacher Collaborative Routines

“The fact that teachers collaborate will do nothing 
to improve a school.  The pertinent question is not, 
‘Are they collaborating?’ but rather, ‘What are they 
collaborating about?’”

(DuFour, 2016) 



“Since the fundamental purpose . . . is to ensure 
high levels of learning for students, the goals that 
team members establish should specifically call for 
evidence of improved learning for the students 
they serve.” 

(DuFour, 2016)

The Right Work!



Deepening Knowledge of Student Learning
Teachers:
● discuss formative assessment practices and interim and summative 

assessments ensuring that they are representative of desired learning 
outcomes

● collaborate around different ways students solve/approach 
subject-specific learning tasks

● collect and analyze data on student learning to modify/adjust instruction
● analyze student work samples to modify/adjust instruction
● use district-selected protocol to analyze data to make informed decisions

Teacher Collaborative Routines
Evidence of Practice



The Right Work!

The team establishes a guaranteed and viable curriculum unit by unit, so 
all students have access to the same knowledge and skills regardless of 
the teacher to whom they are assigned.
The team develops common formative assessments to frequently gather 
evidence of student learning.
The school has created a system of interventions and extensions to 
ensure students who struggle receive additional time and support for 
learning in a way that is timely, directive, diagnostic, systematic, and 
students who demonstrate proficiency can extend their learning.
The team uses evidence of student learning to inform and improve the 
individual and collective practice of its members. (DuFour, 2016)



Monitoring: 
Guaranteed 
and Viable 
Curriculum 
for District 

and Building 
Leaders

DuFour, DuFour, Eaker, & Many, 2020



Monitoring: 
Guaranteed and 

Viable Curriculum 
for Teacher 

Teams

adapted from Friziellie, Schmidt, & Spiller, 2018

If a guaranteed and viable 
curriculum in place, 

answered in learning targets

If a guaranteed and viable 
curriculum in place, answered 
in success criteria, proficiency 

scales, and common 
assessment data 

How will our instruction look 
different for them?

How will our instruction look 
different for them?



One Step At A Time



Where Are You?

A. We have not set aside time for our teachers to work collaboratively.
B. We have set aside time for our teachers to work collaboratively, however, we 

have not given specific direction on what this collaborative process should 
look like.

C. We have set aside time for our teachers to work collaboratively.  All teachers 
are on a team that makes sense. We have provided directions around what 
the collaborative process should look like. We have not provided our 
teachers with protocols to guide their work nor have we begun monitoring 
the collaborative process.

D. We have set aside time for our teachers to work collaboratively. All teachers 
are on a team that makes sense. We have provided directions around what 
the collaborative process should look like. We have provided our teachers 
with protocols to guide their work, and we routinely monitor the work of our 
teacher teams looking for evidence of student learning and opportunities to 
provide support to our teacher teams.



Teacher Teams and a Guaranteed and Viable 
Curriculum 

Key Points

• Teachers should collaborate 
around the work of a 
guaranteed and viable 
curriculum.

• Data analysis protocols will 
support teachers with 
effective collaboration.

• Teachers should be 
organized in teams that make 
sense.

Guiding Questions

• Are teacher teams 
focused on the right 
work?

• Are teams organized in a 
way that makes sense?

• Is there a process in place 
to monitor and support 
the work of teams? 



Take Note!

Use your notetaker to capture your 
thinking around the following:

● Key points
● Where are you in the process?
● Your next steps



Guiding Questions 
for a Guaranteed 

and Viable 
Curriculum

● Are all students learning the same 
content regardless of teacher or school?

● Are all students assessed using the 
same criteria for proficiency?

● Are all students provided with extra time 
to learn and demonstrate proficiency in 
essential standards?

● Are all students given opportunities for 
extended learning when they have 
demonstrated proficiency inside of 
essential learning targets?

● Is this the work/focus of our teams?



“We can, whenever and wherever we 
choose, successfully teach all children 
whose schooling is of interest to us.  
We already know more than we need to 
do that. Whether or not we do it must 
finally depend on how we feel about 
the fact that we haven’t so far.”

Dr. Ronald Edmonds 
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