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How does this graphic represent the Blueprint meaning of AT SCALE?



Session Logistics
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Today’s Agenda

Welcome/Network’s Purpose
Grounding Activity
Collective Responsibility & Efficacy to Sustain Change
Data-Driven Decision-Making
Mapping out a Small System Cycle
Solution Room



Today’s Objectives

1. Gain an understanding of the power of collective efficacy to sustain change
2. Gain an understanding of using data to drive decisions
3. Gain an understanding of small system cycles, how it relates to system 

installation and feedback.
4. Grow our individual and team capacity for leading the work of systemic 

reconfiguration by learning from one another.



Where to Find Session 
Resources



Working Agreements
Share ideas.

Encourage others to share.
Commit to confidentiality.

Ask questions.
Respectfully challenge thinking.

Be fully present.
Take care of your needs.

Use technology to enhance learning.





Leading the installation of the  
the Blueprint is 
like…..because……...
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Gain an understanding of the power of collective efficacy to 
sustain change

Collective Efficacy and 
Sustained Change



Collective Efficacy and 
Sustained Change

• Explore the meaning of efficacy

• Understand the power of collective efficacy in a school 
district and the impact on student achievement

• Revisit actions that drive improved efficacy and sustained 
change in a school district



Collective Efficacy

“When teams believe and are confident in their abilities to
make an impact, they tend to perform better. This
phenomenon, called collective efficacy has a powerful impact
to make good teams great. In education, collective efficacy
influences student achievement and can create powerful
change in schools.” (Donohoo & Katz, 2019)

How is collective efficacy developed in school districts?



Factors Influencing Student 
Achievement

Source: John Hattie

INFLUENCE EFFECT SIZE

Collective Teacher Efficacy 1.57

Prior Achievement 0.65

Socioeconomic Status 0.52

Home Environment 0.52

Parental Involvement 0.49



Take a Deep Dive

Your table group will discuss key questions about collective efficacy 
in a school district and the leadership actions needed to facilitate 
the belief that “we can do this” in a district. Record on chart paper.
Directions:
- Each group will receive three sheets of chart paper with a 

different question on each sheet

- Each group will have time to reflect, discuss, and record 
comments related to each question on chart paper



Gallery Walk

● Each home group will circulate and add comments/feedback to 
the chart paper of other groups. 

● When finished, return to your home group and discuss how 
these actions can support collective efficacy and efforts to 
sustain change in your district. 

● As a group, choose three important points that summarize your 
conversation.

● Choose someone to present to the whole group.





Gain an understanding of using data to drive decisions

Data-Driven Decision-Making



Quotes

“The most important criterion for determining whether educators are ‘doing 
data right’ is whether their use of data leads to improved student learning. 

- Richard DuFour

“If schools are in the business of helping students learn, then the data used 
to guide decisions should relate directly to student achievement.” 

- Robert J. Marzano

“Things get done only if the data we gather can inform and inspire those in 
a position to make a difference.” 

– Mike Schmoker



Using Data for . . . 
● Problem-solving -- digging for root cause and creating 

action plans that addresses opportunities for growth

● Monitoring progress at the district/building/classroom 
levels of student learning, change initiatives, expected 
actions/practices, implementation of system components

● Identifying district priorities, academic/non-academic goals 

● Informing decisions about programs, processes, policies 



Part 1: Reading Data-Driven Decision-Making

● Each participant reads the one page handout - Data-
Driven Decision-Making Organization from the February 
issue of the Blueprint Bulletin

● Share at your table your one big take-away from the 
article. 



Part 2: Reflection and Pass it On
Each participant takes time to reflect on and answer the three 
questions provided
● After 8 minutes - Pass it On (to the person on your right)
● Read the reflection and leave a sticky note with either comments 

and/or questions for the writer (5 minutes) - Pass it on
● Read the reflection and leave a sticky note with either comments 

and/or questions for the writer (5 minutes) - Pass it on
● Read the comments and questions left by your colleagues
● Discuss what you learned



Reflection Questions

How are you using data to guide decisions in your district? 

How are you using data to identify your district priorities and 
academic/non-academic goals?

How are you communicating your decisions and district 
priorities to leaders and teachers?

What types of data do you find yourself using most often?



Part 3: Very Important Points

● As a group, choose only THREE Very Important Points 
you want to share with the whole group about using data 
to guide decisions

● Put the three VIPs on a chart 
● Choose someone to present to the whole group



Part 4: Targeted Discussion  

As a Superintendent you focus on improving leading, teaching, 
and learning within your district. 

What are some vital behaviors you believe are essential for your 
leaders to improve learning outcomes in your district? What 
actions do they need to take, on a routine basis, that you think will 
make the most difference in improving leading, teaching, and 
learning?





Vision 2020:  Leading for Results

Leadership Institute



Leadership Institute

Theme - Vision 2020: Leading for Results
Dates: June 16-17
Location: Crowne Plaza, Lansing 
Registration will open soon
Format: 
● Day 1: Full-Day Session - District teams learning 

around the Leadership Network
● Day 2: Attend two ½ day sessions of choice



How might this represent installing a system?



Objective: Gain an understanding of small system cycles and how 
they relate to system installation and feedback.

Mapping out a Small System 
Cycle 



Input-Process-Output-Feedback

Drivers: Problem-Solving, Performance Management, and Communication all play a key role. How data 
is analyzed, used to make decisions, and how decisions are communicated to ensure adjustments or 
additions are made to actions will lead to better results. 

Input (Effort) Process (Actions)



What is a small system cycle?

Input Process Output Feedback

What we start with that 
affects what we do.

How we make our plan 
or concept happen. 

(actions, behaviors, 
routines)

What we intend to get 
out of the process.

(change in teacher/leader 
actions, improved student 

learning)

Information about how 
our outcomes varied 

from our desired 
output. 

(decision about how to 
improve)

A vision, concept, or 
plan, as well as context, 
mindset, and conditions.

The process also needs 
to address the context in 

which we work.

Are we there yet? 
Outcomes are what 

actually comes out of 
the process.

We often include ideas 
about the process that 
might have led to any 

such difference.

Input (Effort) Process (Actions)





Small System Cycle Questions to Consider

What is a specific area of focus or opportunity for growth connected to 
district-identified priorities and goals? What is currently in place?

What decision was made to try to change outcomes? (Input)

What is the intended result? What are the actual outcomes? (Output)

What actions/practices support the output? (Process)

How will you measure movement toward the output? 

How might the data inform adjustments to the system? (Feedback)

How will the decisions be communicated? (Feedback)



Identified a 
need to be 
Healthier -

Develop a Get 
Healthy Plan 

Investigated 
Diets that 

are 
moderate 

Exercise

Reduced 
the portion 
size of food 

at meals

Changed 
eating habits 

to reduce 
eating foods 
with carbs

Observable 
weight loss 
and have 

more energy

Input (Effort) Process (Actions) Output (Outcomes)

Feedback

Weight on scale, Fitbit to monitor 
exercise, fit of clothing



District 
establishes 

goal of 
increasing 

student 
attendance

DN and BN 
identify and 
use data to 

inform 
decisions

Mentors 
assigned to 

students 
with 

chronic 
absences

Each building 
identifies 

students in need 
of additional 

support

Weekly goal 
setting with 

identified 
students and 
and monthly 
review at the 
district level

Improve 
rates of 

attendance 
& increase 

student ach.

Input (Effort) Process (Actions) Output (Outcomes)

Feedback

Monitor implementation of the intervention; Review 
attendance data to see if there is a positive impact 
for identified students; long-term look at student 
achievement data

Student & 
Mentor 
meet 

3x per 
week 



District 
developed 

Walkthroug
h Form

PL for 
Principals 

and 
Teachers on 

form
Feedback to 
Teachers via 

form or 
conversation

Analyzed 
data at DN 

and BN

Performed 
Walkthroughs,  
collected data

See visible  
changes in 

teacher 
practices

Input (Effort) Process (Actions) Output (Outcomes)

Feedback

Use walkthrough data, data on feedback 
conversations; Long-term: student outcome data 



How Can a District Implement a Small System Cycle?

Superintendent +
District Network

What decision was 
made to try to 
change outcomes?

What actions are 
being taken that 
would lead to new 
outcomes?

What would we 
expect to see as a 
result of this, and 
what are the actual 
outcomes?

What does the data 
suggest that we do 
differently next time to 
improve outcomes?

Identify Goal
and Needed

Actions

Implement
Actions in 
Buildings / 

Classrooms

Collect Process
and Outcome

Measures

Analyze Process
and Outcomes,

Identify Possible
Improvements,

and Communicate
Changes for Next Time

Input (Effort)

Process (Actions)

Output 
(Outcomes)

Feedback



Scenario

Pleasantville School district has an annual goal of increasing student proficiency in math by 30% 
and reading by 35%.  The district area of focus is getting each building leader to accurately 
observe lessons aligned to the district’s visions of high-quality instruction and to provide 
actionable feedback to each teacher.  The district has developed visions of high-quality subject-
specific instruction.  The district has provided professional learning for building leaders and 
central office partners on the district’s visions.  The district has also provided professional 
learning on providing effective feedback. The district network has set a weekly goal for the 
number of walkthroughs each building leader is to perform along with providing individual 
teachers actionable feedback.  To ensure each building leader isn’t being asked to shoulder such 
significant responsibilities alone, the central office has created learning-focused partnerships with 
each building leader focused on walkthrough observations and providing each teacher with 
actionable feedback. Additionally, the weekly administrative meetings will focus on walkthrough 
observations and providing each teacher actionable feedback.  The data will be collected weekly 
including the number of walkthroughs performed, how and what is shared for teacher feedback, 
and learning-focused partnership notes. 



Input (Effort) Process (Actions) Output (Outcomes)

Feedback
What Leader or Teacher actions 
are needed to complete the 
system?

What support is needed? From 
Whom?

What information might we use 
to see how close we are to our 
desired output? How will we use 
this data to inform decisions?



District Application

Let’s try to draft a district small system 
cycle based on what you are doing in your 
district.
There are two choices:

Draft your own gear diagram
Draft your own chart/answer 

questions



Input (Effort) Process (Actions) Output (Outcomes)

Feedback

What information might we use to see 
how close we are to our desired 
output??

What District Action is Needed 
to Complete the System?

What support is needed? From 
Whom?



Chart: Record your own small system cycle 
Area of Focus:

Input (Effort) Process (Actions) Output (Outcomes) Feedback

What we start 
with that affects 

what we do.

How we make our 
plan or concept 

happen. 
(actions, behaviors, routines).

What we intend to get 
out of the process. 

(change in teacher/leader action, 
improved student learning)

Information about how 
our outcomes varied 

from our desired 
output. 

(Decision about how to 
improve)

A vision, 
concept, or plan, 

as well as 
context, mindset, 
and conditions.

The process also 
needs to address the 
context in which we 

work.

Are we there yet? 
Outcomes are what 

actually comes out of the 
process.

We often include ideas 
about the process that 
might have led to any 

such difference.

What Leader or 
Teacher actions are 
needed to complete 
the system?

What support is 
needed? From 
Whom?



Processing…..

Why do you think we are moving in the direction of 
focusing on small system cycles?



One-Minute Papers

Reflect and write on a piece of paper
★One thing you learned
★One thing you plan to use right away
★One thing you want to try that might present a 

challenge





Objective: Grow our individual and team capacity for leading the 
work of systemic reconfiguration by learning from one another.

Solution Room



Solution Room: Networking

On your own, identify a 
problem of practice (work 
related) that you are 
currently experiencing . . . 
briefly write out a 
description of the problem 
and include any relevant 
details including context.



Solution Room: Networking Protocol
Conduct the following protocol using the Solution Room Networking 
handout for participants working in pairs:

a. Each individual identifies a problem-of-practice that they are 
currently experiencing (briefly describe the problem and write in 
the top section of the handout) 

b. Select one person to go first
c. The selected person will read their challenge to their partner and 

then the partner will pose questions, generate ideas, resources 
and/or solutions to the individual challenge 

d. Repeat part c for the other partner
e. Find another partner. Repeat steps a-d



Before You Go

1.Register yourself for 
professional learning (Network 
date: May 14)

1.Complete Survey (emailed)
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Follow the MI Excel Statewide Field Team on Social Media

Twitter - @Blueprint_SWFT

Facebook - MI Excel Blueprint Professional Learning

Instagram - @blueprint_swft
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