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The MI Excel Statewide Field Team at Calhoun Intermediate School 
District proudly recognizes our partners in this work:

Eastern UP Intermediate School District

Gogebic Ontonagon Intermediate School District

Muskegon Area Intermediate School District

We are grateful for their willingness to share their 
expertise with us and the entire state. Thank you!



Dramatic Improvement in Student, Teacher, and Leader Performance in a short amount of Time. 

The Blueprint:
Systematic Reconfiguration
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Implementing a Model of Support to Reach the Realization 
of High-Quality Instruction Every Day for Every Child

Facilitators:  Carrie Johnson and Stephen Best



Implementing a Model of Support to Reach the Realization 
of High-Quality Instruction Every Day for Every Child

In this session, leaders will distinguish between coaching and 
feedback, and understand how both are crucial to a model of 
growth and support. Participants will be introduced to a 
growth model that can be implemented to support both short 
and long-term cycles of improvement. Participants will explore 
the model and will have the opportunity to practice and think 
about how it might be used in the context of their own building 
and district.



Session Objectives:

Participants will: 

• Explore leadership competencies necessary to provide quality 
feedback for instructional improvement. 

• Identify what it looks like to use coaching and feedback to get 
maximum growth in instructional practices at scale. 

• Engage with a model that supports both short and long-term 
growth.



Learning Sequence for this Session
1. Understanding “feedback”

A. Defining feedback

B. Situating feedback in coaching and in the Blueprint systems

C. Types of feedback / Contexts for feedback

2. Feedback in Instructional Coaching / Support (HQI Observations; Learning 
Focused Partnerships, Teacher Collaborative Routines; Curriculum and 
Instruction)

3. The GROW Model and a strategy to plan for feedback and coaching around 
high quality instruction



Unpacking the term - Feedback

Go to one of the posters placed around 
the room to discuss the concept related to 
“Feedback” that is mentioned on the 
poster.



Your team task:

1. Discuss the quote (1 comment from each individual in your group) 

2. Write down three comments that were made by your team about 
the quote in the middle box (beneath the quote).  Number them.

3. Move your team to the poster to the right.  Each individual should 
put a + next to the one comment that they most agreed with, and a 
- next to the one they least agreed with.

4. Move your team to the right.  Briefly discuss the quote and the 
comments.  Write down 1-2 questions you have about the quotes in 
the bottom box.



What do we think about “feedback”?

We believe that researchers and 
practitioners alike confuse their feelings that 
feedback is desirable with the question of 
whether feedback benefits performance.

Avraham Kluger and Angelo DeNisi



What do we think about “feedback”?

If I had to reduce all of the research on 
feedback into one simple, overarching idea, at 
least for academic subjects in school, it would 
be this:  feedback should cause thinking.

Dylan William



What do we think about “feedback”?

Feedback is among the most common features 
of successful teaching and learning.  But, there 
is an enigma: while feedback is among the 
most powerful moderators of learning, its 
effects are among the most variable.

John Hattie



What do we think about “feedback”?

[Feedback] …may not be agreeable, but it 
is necessary.  It fulfills the same function 
as pain in the human body.  It calls 
attention to an unhealthy state of things.

Winston Churchill



Why are we talking about “feedback” at the 
Blueprint Leadership Institute?

PROCESSINPUT (EFFORT) OUTPUT (OUTCOMES)

FEEDBACK

SYSTEM



Feedback Needs in the Blueprint Systems



Blueprint Leader 
Competencies

What are the competencies 
our Blueprint leaders will 

need to effectively grow and 
support others?
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Why is this 
leadership 
competency 
critical for leading 
and coaching for 
High-Quality 
Instruction?

Individually, where 
would you assess 
yourself currently?



What kind of feedback do you typically give?

• Compliments

• Observations

• Information Statements

• Criticism

• Explanations

• Directions

• Information

• Motivational Statements

• Breakdowns of problems

• Questions

• Rhetorical Questions

• Body Language



Feedback from The Ultimate Coach

John Wooden - UCLA Basketball Coach, 1964-75
Source: Gallimore and Tharp (1991)
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Feedback and Learning

Vygotsky (1978) Learning Model

Understandings/skills that can be done 
independently 
(existing knowledge base or skill set)

Potential understandings/skills that can be 
developed with guidance or scaffolds
(Zone of Proximal Development)

Unattainable learnings/skills (at present)
(can lead to frustration/lack of motivation)



Feedback and Learning - The feedback loop

Elicit Evidence of Learning

Interpret the Evidence

Identify the Gap

Respond to Learning Needs

Scaffold in the ZPD

CLOSING THE GAP

Feedback

CRITERIA FOR SUCCESS
LEARNING GOAL

LEARNING PROGRESSION

FEEDBACK
LOOP

Margaret Heritage, 2012





Defining Feedback

A dynamic process that uses 
dialogue and evidence to engage a 
learner, internally of with a learning 
partner, in constructing knowledge 
that results in changes in practice, 
performance, and self.

Joellen Killion - The Feedback Process



The 
components 
of feedback



A classroom example of feedback in action

A teacher is explaining the water cycle to his students while a principal walked in and sat 
in a back seat and began observing the class.  One student, Alycia, raises her hand, and 
when called upon, asks the teacher to restate something that she could not hear.  Another 
student, Chris, is distracted by the principal, and seems more focused on what the 
principal is doing than what the teacher is saying.  A third student, Tanysha, is called upon 
at one point after the teacher explains precipitation and is asked to think of different 
examples of precipitation.  She says, “There’s rain and snow… also freezing rain, and 
hail.”  Another student, Kathy, raises her hand and asks, “What about steam, like on a hot 
day?”  The teacher responds, “Class – what do we think about that?” and another 
student, Kwame, interrupted, saying, “That’s not right, Kathy.  Didn’t you listen earlier 
when she talked about evaporation?!?”  The teacher quickly responded, “Don’t be rude, 
Kwame!  Did I call on you?  We need to wait to be called on!”  The principal, who had her 
laptop computer in front of her suddenly began typing, and quickly looked away from the 
teacher and Kwame.



Where is the feedback?

A teacher is explaining the water cycle to his students while a principal walked in and sat 
in a back seat and began observing the class.  One student, Alycia, raises her hand, and 
when called upon, asks the teacher to restate something that she could not hear.  Another 
student, Chris, is distracted by the principal, and seems more focused on what the 
principal is doing than what the teacher is saying.  A third student, Tanysha, is called upon 
at one point after the teacher explains precipitation and is asked to think of different 
examples of precipitation.  She says, “There’s rain and snow… also freezing rain, and 
hail.”  Another student, Kathy, raises her hand and asks, “What about steam, like on a hot 
day?” The teacher responds, “Class – what do we think about that?” and another 
student, Kwame, interrupted, saying, “That’s not right, Kathy.  Didn’t you listen earlier 
when she talked about evaporation?!?”  The teacher quickly responded, “Don’t be rude, 
Kwame!  Did I call on you?  We need to wait to be called on!” The principal, who had her 
laptop computer in front of her suddenly began typing, and quickly looked away from the 
teacher and Kwame.



Types of Feedback

Low Cognitive Demand High Cognitive Demand



Types of Feedback
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Understanding Types of Feedback Regarding 
High Quality Instructional Practices
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discuss the HQI feedback for 
the given scenario.

• Based on this, what type of 
feedback is being provided?

• What are the possible next 
steps for the teacher in each 
scenario?



What else can be problematic with feedback?

Quality 
Feedback



When has feedback NOT been helpful to you?

•Reflect on a time when you received feedback that you did 
not perceive as helpful

•Share these stories briefly (1-2 minutes each) with your 
colleagues at your table

•Why was the feedback not helpful?

•Was it the type of feedback, or something else about it that 
limited its potential to be helpful for your learning or practice?



The Variability of Feedback
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John Hattie & Helen Timperley

The Power of Feedback

Significant overall effect size
for feedback on student learning
(0.70)

Greatest variability of effect, 
depending on what aspect of 
feedback was being investigated



The Variability of Feedback:
A case study looking at Mindset

Carol Dweck (Mindset)

400 11-year olds are given a set of puzzles
Half praised for effort; half for intelligence

Choice of easy or hard task - all took a very 
hard task that none could succeed on; 
followed by a similar puzzle to the first one

2/3 praised for intelligence took the easy task
90% praised for effort took the hard one



Understanding the Context for Feedback

• Timeliness (of feedback and subsequent action)

• Learning Goals (related to HQI Visions)

•Ability to apply feedback (to instructional practice)

•Criteria / Rubrics for Practice

•Relationship of Learner and Feedback Provider

•Nature of the Interaction

• Feedback Evidence



Understanding the Context for Feedback

Physical and Emotional
Readiness for Feedback

Learner Mindset

Cognitive Readiness

Culture for Learning / 
Risk Aversion

Nature of Learning Task



How do we consider this for HQI observations?

Your table is being given a scenario 
and a link to a video of instruction.

You have a list of HQI observable 
practices for teachers and students 
to review the instruction in the video.

Discuss what feedback would be 
appropriate for the observed 
instruction if you were the principal 
or instructional coach for that 
teacher.



What did we see?

Pair up with the table with the same color scenario 
sheet as your table and discuss the following:

• What similarities did you have in your feedback?

• What was different?

• Which set of feedback would seem more effective 
to support the teacher in this instance?  Why?



How do we plan for growth?

Examine current practice

Select 2-3 practices to focus on
Discuss goals and expectations

Install and implement regularly

ESTABLISH A MODEL
FOR GROWTH THAT 

INCORPORATES THE BLUEPRINT



GROW Video



GROW Model of Support

Goal
Identify the specific 

and measurable 
change.

(Identify 2-3 specific 
HQI practices)

Reality
Options

Way Forward



Goal
Questions and/or Prompts
● What do you want to accomplish?
● What would you like to happen that is not happening now?
● What I want to see happen that is not happening now is…
● What does that data/evidence tell you?
● How is this goal related to other goals?
● How will you know when it is achieved?
● What might success look like?
● What are some things you will notice that will tell you you’ve reached your 

goal?



GROW Model of Support

Goal
Identify the specific 

and measurable 
change.

(Identify 2-3 specific 
HQI practices)

Reality
Assess the current 

reality to determine the 
gap between current 

performance and goal.
(2-3 Recent HQI 
Observations of 

identified practices)

Options
Way Forward



Reality

Questions and/or Prompts
● What is happening now in terms of your goals?
● What evidence do you have that shows you are moving closer 

to your goal? 
● What have you tried so far?



GROW Model of Support

Goal
Identify the specific 

and measurable 
change.

(Identify 2-3 specific 
HQI practices)

Reality
Assess the current 

reality to determine the 
gap between current 

performance and goal.
(2-3 Recent HQI 
Observations of 

identified practices)

Options
Identify specific 

learning, support, and 
potential actions 

needed to reach goal.

(TCR, PD, Mentoring, 
Observations, etc.)

Way Forward



Options

Questions and/or Prompts
● What do you think you need to do to get a better result?
● Why is this important to you? to the district/building/etc.?
● What approaches or actions have you already tried?
● What alternatives might there be to that approach?
● What might be some ways you've seen other leaders/teachers/etc. you 

know approach a similar problem/issue?
● What resources might you have access to that can support/assist you?
● Can I offer some suggestions?
● What I would like to see you do is…



GROW Model of Support

Goal
Identify the specific 

and measurable 
change.

(Identify 2-3 specific 
HQI practices)

Reality
Assess the current 

reality to determine the 
gap between current 

performance and goal.
(2-3 Recent HQI 
Observations of 

identified practices)

Options
Identify specific 

learning, support, and 
potential actions 

needed to reach goal.

(TCR, PD, Mentoring, 
Observations, etc.)

Way Forward
Commit to specific 

actions for improvement 
and plan for follow-up to 

monitor progress.
(Plan for observations, 

TCR, PD, coaching)



Way Forward

Questions and/or Prompts
● In order to move forward, what is the first step you need to take?
● What will you need to pay attention to in yourself?
● Of all the possibilities, what might be most effective/impactful?
● Which of your skills does this call for?
● Which option(s) will you commit to? 
● When are you going to do it?
● How will you monitor?
● What support do you need?



GROW Model of Support

Goal
Identify the specific 

and measurable 
change.

(Identify 2-3 specific 
HQI practices)

Reality
Assess the current 

reality to determine the 
gap between current 

performance and goal.
(2-3 Recent HQI 
Observations of 

identified practices)

Options
Identify specific 

learning, support, and 
potential actions 

needed to reach goal.

(TCR, PD, Mentoring, 
Observations, etc.)

Way Forward
Commit to specific 

actions for improvement 
and plan for follow-up to 

monitor progress.
(Plan for observations, 

TCR, PD, coaching)



Putting it all together

• Develop a plan for HQI incorporating the GROW model (for 
the district/school and individual teachers)

• Discuss the plan with teachers
• Use key considerations for quality feedback
• Ensure dialogue for feedback is higher order and based on 

well-defined external criteria and supporting evidence
• Progress monitor and provide actionable feedback
• Evaluate the process
• Leverage successes and add new practices



Follow the MI Excel Statewide Field Team on Social Media

Twitter - @Blueprint_SWFT

Facebook - MI Excel Blueprint Professional Learning

Instagram - @blueprint_swft
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