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Introduction to the School-Wide Essentials

• Your role as leaders
• Organizational change
• Seek application



Session Outcomes

It is our sincere hope that you are able to:

● Develop a deeper understanding of the Essential School-Wide and Center 
-Wide Practices in Literacy.

● Engage with and understand research articles, assessment tools, and 
professional learning materials that you will be able to use directly with the 
school teams you support.

● Develop a plan for utilizing the Essential School-Wide and Center-Wide 
Practices in Literacy tools.

● Develop skills for helping educators meet the literacy needs of every child 
in every classroom every day.



Session Overview

1. Overview of the Essential School-Wide and Center -
Wide Practices in Literacy.

2. Introduction to the Screening Tool & Modules
3. Deep dive into Essentials #1 and #3 - Leadership 

Teams and Learning Environment
4. Deep dive into Essential #8 - Family Engagement



Checking In

0 – Never heard of the Schoolwide Essentials
1 – Heard of the ELTF and the work around the SW Essentials
2 – Have a copy and are familiar with the SW Essentials
3 – Staff are utilizing the SW Essentials
4 – Have a dog-eared copy of the SW Essentials and refer to it

regularly 
5 – The SW Essentials have a prominent role in the PL plans, 

Ed Eval Processes, and SIPs in the schools I support
literacyessentials.org

http://literacyessentials.org/


Introduction to the School-Wide Essentials

• Who: Purpose and Target Audience
• Why: Importance of Systems
• What: Content of the Essentials Document (here are 

the 10 essentials; here are the endnotes)
• How:  Development and Research



School-Wide Essentials Document
What it is… What it is not…

Resource Checklist 

Research (Endnotes) To-do List

Systems Work Fast & Furious

Connected List of Programs



INTRODUCING THE 10 SCHOOL-WIDE ESSENTIALS

THIS AFTERNOON WE WILL GO IN DEPTH INTO 
ESSENTIALS 1, 3, AND 8

NOW, WE WILL INTRODUCE THE OTHER 7



School-Wide Essential #2 – Organizational Climate

The organizational climate reflects a collective sense of 
responsibility for all children and a focus on developing 

child independence and competence in a safe space.



School-Wide Essential #2 – Organizational Climate
The organizational climate reflects a collective sense of responsibility 

for all children and a focus on developing child independence and 
competence in a safe space.

All adults – administrators, teachers, specialists, aides, and support staff –
throughout the organization:

• Share and act upon a sense of responsibility for the literacy growth and 
overall wellbeing of every child… 

…that is grounded in the shared belief that every child can and will be 
successful, regardless of location, demographic, or program funding



Shared Responsibility for Children – The Research
Murphy (2004) uses a distributed leadership lens to review research on the links 
between school leadership and student learning in literacy. 

He determines that one of the key functions of leadership for literacy is “developing 
an appropriate platform of beliefs.” 

In schools that help all children meet rigorous literacy standards, he observes: 
● educability of all youngsters 
● trust in the capacity of children 
● sense of efficacy and commitment 
● organizational capacity to succeed 

in reaching all pupils 
● dedicated to making universal 

achievement 

● concerted effort to overcome 
problems

● sense of responsibility among 
adults for student performance

● EVERYONE is accountable for all 
children

● skills 



School-Wide Essential #2 – Organizational Climate
The organizational climate reflects a collective sense of responsibility 

for all children and a focus on developing child independence and 
competence in a safe space.

All adults – administrators, teachers, specialists, aides, and support staff –
throughout the organization:

• Help all children develop perceptions of competence and self-efficacy in 
reading and writing



Competence and Self-Efficacy – The Research

Bandura (1997). Self-Efficacy: The Exercise of Control. New York: Freeman; Ryan & Deci (2009). Promoting Self-Determined School 
Engagement: Motivation, Learning, and Well-Being. Handbook of Motivation at School. 

Competence:
• Defined as: Perception of having the 
capacity and strategic knowledge required 
for success at something one values 

• Theorized as a fundamental need for 
positive human development

• Feelings of competence (when 
accompanied by feelings of autonomy) 
lead to persistence in behaviors and 
positive feelings about one’s self

Self-Efficacy:
• Defined as: Belief that one is capable of 
organizing and performing the steps 
required to meet a specific objective 

• Differs across domains of a person’s life 
(e.g., self-efficacy in math, in reading, in 
cooking, in swimming etc.)

• Feelings of self-efficacy lead to high 
levels of effort and persistence; they 
inform how one responds to challenges 
and barriers



School-Level Essential #4 – Professional 
Learning

Ongoing professional learning opportunities 
reflect research on adult learning and effective 

literacy instruction.



School-Wide Essential #4 – Professional Learning
Ongoing professional learning opportunities reflect research on 

adult learning and effective literacy instruction.
School, center, and program leaders ensure that professional 
learning opportunities are:
• Data informed
• Focused on why and how of small- and whole-group instruction
• Teacher expertise
• Collaborative
• Research-based instructional practices
• Knowledge and skills to be learned
• Current research on motivation and engagement
• Modeling and coaching 

https://www.youtube.com/watch?v=tdnu0DN2Lg8&feature=youtu.be

https://www.youtube.com/watch?v=tdnu0DN2Lg8&feature=youtu.be


School-Level Essential #4 – Professional Learning
Ongoing professional learning opportunities reflect research on 

adult learning and effective literacy instruction.
School, center, and program leaders ensure that professional learning opportunities are:

Collaborative in nature, involving colleagues working together (e.g., 
study groups, collaborative inquiry, and problem solving) and inclusive of 
other classroom and school staff. 

Endnote #20: Kurland, Peretz, & Hertz-Lazarowitz. (2010). Leadership style and organizational learning: The mediate effect of 
school vision. Journal of Educational Administration.  



Collective Teacher Efficacy - The Research

• “Collective teacher efficacy refers to teachers in a school 
characterized by an attitude that together they can make 
difference for students” (Donohoo, 2017, p.3).

• John Hattie and team share that Collective Teacher Efficacy 
is the number one influence related to student achievement 
with an effect size of 1.57. 

• Hattie says “effect sizes” are the best way of answering the 
question “what has the greatest influence on student 
learning?” 

https://us.corwin.com/en-us/nam/hatties-new-1-effect-size-collective-teacher-efficacy

https://us.corwin.com/en-us/nam/hatties-new-1-effect-size-collective-teacher-efficacy


Collective Teacher Efficacy - The Research

• Collective Teacher Efficacy is more than two times 
bigger than that of feedback (d=0.72), and almost three 
times bigger than the effect of classroom management 
(d=0.52). 

• The message seems to be clear: together teachers can 
achieve more, especially if they collectively believe that 
they can do so.



School-Wide Essential #5 – Literacy Support

There is a system for determining the 
allocation of literacy support in addition 

to high-quality classroom instruction 
with multiple layers of support available 
to children who are not reading and/or 

writing at a proficient level.

SUPPORT

EFFECTIVE 
INSTRUCTION



School-Level Essential #5 – Literacy Support
School, center, and program leaders ensure that:

■ Instruction and additional supports are layered across 
learning environments, including the home, and:

● are coherent and consistent with instruction 
received elsewhere in the school day and occur 
in addition to, not instead of, regular literacy 
instruction,

● are differentiated to the individual child’s 
specific profile of literacy strengths and needs.



School-Level Essential #5 – Literacy Support

School, center, and program leaders ensure that:
● Highly trained educators are those teaching the children 

needing the most support
● Teachers are supported in using and reflecting on analyses 

of multiple, systematic internal assessments (e.g., universal 
screening, diagnostic, progress monitoring tools) and 
observations as appropriate in an on-going basis to:

• Identify individual child needs early and accurately
• Tailor whole group, small group, and one-on-one instruction
• Measure progress regularly



Highly Trained Educators - The Research

Scanlon, D. M., Gelsheiser, L. M., Vellutino, F. R., Schatschneider, C., & Sweeney, J. M. (2010). Reducing the incidence of early reading difficulties: 
Professional development for classroom teachers versus direct interventions for children. In P. H. Johnston (Ed.), RTI in literacy: Responsive and 
comprehensive, (115-132). Newark, DE. International Reading Association

n Beg of K End of K

Intervention Only Baseline 156 50.6 52.6

Implementation 124 52.4 31.5

Maintenance 125 53.6 27.2



Highly Trained Educators - The Research

Scanlon, D. M., Gelsheiser, L. M., Vellutino, F. R., Schatschneider, C., & Sweeney, J. M. (2010). Reducing the incidence of early reading difficulties: 
Professional development for classroom teachers versus direct interventions for children. In P. H. Johnston (Ed.), RTI in literacy: Responsive and 
comprehensive, (115-132). Newark, DE. International Reading Association

n Beg of K End of K

PD Only Baseline 154 50.6 35.1

Implementation 164 47.0 19.5

Maintenance 147 51.7 17.0



Highly Trained Educators - The Research

Scanlon, D. M., Gelsheiser, L. M., Vellutino, F. R., Schatschneider, C., & Sweeney, J. M. (2010). Reducing the incidence of early reading difficulties: 
Professional development for classroom teachers versus direct interventions for children. In P. H. Johnston (Ed.), RTI in literacy: Responsive and 
comprehensive, (115-132). Newark, DE. International Reading Association

n Beg of K End of K

PD + 
Intervention

Baseline 137 59.9 24.8

Implementation 145 57.2 17.2

Maintenance 144 61.8 17.4



Pair & Share

● Record one piece of research that surprised you on a 
sticky note.

● Find someone at another table. 
● While standing, share what you wrote on your sticky note.



School-Wide Essential #6 – Individual Challenges

Organizational systems assess and 
respond to individual challenges that 

may impede literacy development.



School, center, or program systems 
and leaders ensure that:

•Any potential learning, physical, 
visual, regulatory, and social-
emotional needs that require 
specific conditions and supports 
are identified

School-Wide Essential #6 – Individual Challenges



School, center, or program 
systems and leaders ensure that:

• All assessments of such 
needs are culturally 
unbiased

School-Wide Essential #6 – Individual Challenges



School, center, or program systems and leaders ensure that:

• Every adult has access to research-informed 
strategies and tools to address each child’s 
demonstrated needs (ex. socio-emotional skills, 
executive functioning skills)

School-Wide Essential #6 – Individual Challenges



Endnote #20: Nix, 
Bierman, Domitrovich, & 
Gill (2013). Promoting 
children’s social-emotional 
skills in preschool can 
enhance academic and 
behavioral functioning in 
kindergarten: Findings 
from Head Start REDI. 
Early Education and 
Development.  

REDI = Research-Based,
Developmentally Informed
Intervention focused on 
language emergent literacy 
skills and social-emotional 
competences



Endnote #20: Nix, 
Bierman, Domitrovich, & 
Gill (2013). Promoting 
children’s social-emotional 
skills in preschool can 
enhance academic and 
behavioral functioning in 
kindergarten: Findings 
from Head Start REDI. 
Early Education and 
Development.  

REDI = Research-Based,
Developmentally Informed
Intervention focused on 
language emergent literacy 
skills and social-emotional 
competences



Endnote #20: Nix, 
Bierman, Domitrovich, & 
Gill (2013). Promoting 
children’s social-emotional 
skills in preschool can 
enhance academic and 
behavioral functioning in 
kindergarten: Findings 
from Head Start REDI. 
Early Education and 
Development.  

REDI = Research-Based,
Developmentally Informed
Intervention focused on 
language emergent literacy 
skills and social-emotional 
competences



School, center, or program systems and leaders ensure that:

• Children with significant needs receive coordinated, 
intensive supports and services that include continued 
collaboration among all adults who intentionally work to:

• Identify child behaviors that may impede literacy learning
• Modify learning environments to decrease problem behaviors
• Teach and reinforce new skills to increase appropriate behavior

School-Wide Essential #6 – Individual Challenges



School, center, or program systems and leaders ensure that:

• All adults also intentionally work to:

• Assess whether school-wide behavior problems warrant adopting 
school-wide strategies or programs and, if so, implement ones 
shown to reduce negative behaviors and foster positive 
interactions, with particular attention to strategies or programs that 
have been shown to have positive impacts on literacy 
development.

School-Wide Essential #6 – Individual Challenges



The Child Development Project
Comprehensive School Reform Model:
● Cooperative Learning
● Developmental Discipline
● Literature-Based Approach to 

Reading & Language Arts

Positive impacts on students’ reports of:
● Autonomy and influence in class
● Classroom supportiveness
● Liking of school
● Concern for others

Positive impacts on academics:
● Scores on state reading test (4th 

gr)

Endnote #37: For example, Munoz & Vanderhaar (2006). Literacy-embedded character education in a large urban district: Effects of the child development project on 
elementary school students and teachers. Journal of Research in Character Education; Rimm-Kaufman, et al. (2014). Efficacy of the Responsive Classroom approach: 
Results from a 3-year, longitudinal randomized control trial. American Educational Research Journal. 

The Responsive Classroom
Professional Development Intervention:
● Enhances “teachers’ capacity to 

create a caring, well-managed 
classroom environment 
characterized by respectful social 
interactions and academically 
engaging instruction” (p. 569).

Prior research has shown impacts on:
● Social skills, prosocial behavior
● Teachers’ closeness to students

Fidelity of implementation related to:
● Scores on state reading test (5th 

gr)
● Scores on state math test (5th gr)



School-Wide Essential #7 – Instructional Resources

Adequate, high-quality instructional resources 
are well maintained and utilized.



Leaders and systems within the school, 
center, or program ensure that:

• Teachers have consistent access to 
resources, including technological and 
curricular resources, that support 
research-informed instruction in all 
components of literacy instruction and 
that provide continuity across ages and 
grade levels

School-Wide Essential #7 – Instructional Resources



Leaders and systems within the school, 
center, or program ensure that:

• Teachers have appropriate 
professional development and support 
for effective use of available 
technologies, materials, and resources

School-Wide Essential #7 – Instructional Resources



Leaders and systems within the school, center, or program 
ensure that:

• Each child has access to many informational and 
literature texts in the classroom and school, with 
culturally diverse characters and themes

School-Wide Essential #7 – Instructional Resources



3 Treatment conditions with African American children:
I. Black characters and African American themes
II. White characters and Euro-American themes
III. Black characters and Euro-American themes 

African American children showed (a) better comprehension with 
Black characters and (b) better recall with Black characters and 
African American themes. 

“These findings strongly suggest that African American children 
process information more efficiently when it incorporates their 
sociocultural experiences.” (pg. 470)

School-Wide Essential #7 – Instructional Resources

Footnote #39: Bell, Y. R. & Clark, T. R. (1998). Culturally Relevant Reading Material as Related to 
Comprehension and Recall in African American Children. Journal of Black Psychology.



3 psychologists at a historically Black university evaluated stories 
for their depiction of Black sociocultural themes using 4 criteria:

a.“Emphasis on respect for eldership and family/community adult role 
models;
b. Use of affective cues, gesturing, proverbial statements, rhyming/rhythm, 
and so forth when communicating;
c. A social environment that prioritizes flexible/spontaneous activity or 
behavior rather than firmly structured and regimented activity, social or 
otherwise; and
d. Games and play activities that augment social interaction in preference to 
activities that encourage interaction with objects or independent games.” 
(pgs. 459-460) 

School-Wide Essential #7 – Instructional Resources

Footnote #39: Bell, Y. R. & Clark, T. R. (1998). Culturally Relevant Reading Material as Related to 
Comprehension and Recall in African American Children. Journal of Black Psychology.



School-Wide Essential #9 – Summer Reading

An ambitious summer reading initiative 
supports reading growth.



School-Wide Essential #9 – Summer Reading

The school, center, or program supports 
summer reading development by:

•Facilitating opportunities for every child 
to read books and access texts during 
the summer (via summer reading 
programs through school or public 
libraries, etc.)



School-Wide Essential #9 – Summer Reading

The school, center, or program supports 
summer reading development by:

•Providing instruction at the end of the 
school year to re-emphasize reading 
comprehension strategies and orient 
children to summer reading by 
encouraging use of effective strategies 
while reading at home



School-Wide Essential #9 – Summer Reading

The school, center, or program supports 
summer reading development by:

•Providing structured guidance to 
parents and guardians to support 
reading at home (ex. listen to children 
read aloud, discuss books, and provide 
feedback on reading)



Summer Reading Matters
• Landmark 1978 study on summer reading among 6th and 

7th graders: “Children in every income group who read 
six or more books during summer consistently gained 
more than children who did not” (Heyns, 1978, p. 169).
• This study has been replicated many times, with 

consistently positive results.



Endnote #48: Allington, et 
al. (2010). Addressing 
summer reading setback 
among economically 
disadvantaged elementary 
students. Reading 
Psychology. 

Received 12 books (of their own choosing) at 
the beginning of each summer for 3 years. 



Endnote #48: Allington, et 
al. (2010). Addressing 
summer reading setback 
among economically 
disadvantaged elementary 
students. Reading 
Psychology. 



Summer Reading Matters
• Students of low-SES neighborhoods tend to lose about 2 

months in reading achievement over summer; students in 
neighborhoods of higher SES tend to gain about a month 
(Cooper et al., 1996).

• Reading volume helps explain gaps in achievement 
within and across SES. 



Endnote #49: White, Kim, 
Kingston, & Foster. (2014). 
Replicating the effects of a 
teacher-scaffolded 
voluntary summer reading 
program: The role of 
poverty. Reading 
Research Quarterly. 



School-Wide Essential #10 – Connections in the 
Community

A network of connections in the community provides 
authentic purposes and audiences for children’s work 

and helps facilitate use of quality out-of-school 
programming.



School-wide Essential #10 – Connections in the 
Community
Connections beyond the school, center, or 
program walls provide:

• Opportunities for children to read and 
write for purposes and audiences 
beyond school assignments. 



School-wide Essential #10 – Connections in the 
Community
Connections beyond the school, center, or program walls provide:
• access to opportunities for individualization, for example through 

one-on-one tutoring 

Elbaum and colleagues (2000) conducted meta-analysis of research on one-to-
one tutoring interventions in reading for students at risk for reading failure.

Found significant growth in reading performance among students who received 
one-to-one instruction in reading in addition to the classroom instruction from their 
teachers, as compared with students who did not receive the intervention.

Footnote #52: Elbaum, B., Vaughn, S., Hughes, M. T. & Moody, S. W. (2000). How effective are one-to-one tutoring 
programs in reading for elementary students at risk for reading failure? Journal of Educational Psychology, 92(4), 605-619 



• Qualifications of the instructor doing the one-to-one 
tutoring mattered.
• Greatest gains came to young readers working with 
college students, although there were also positive effects 
for students working with teachers, community volunteers, 
and paraprofessionals. 
• Results were highest when volunteers were trained.
• Shorter, intensive interventions worked best, for 
example, 3 hours/week for 20 weeks. 

School-wide Essential #10 – Connections in the 
Community

Footnote #52: Elbaum, B., Vaughn, S., Hughes, M. T. & Moody, S. W. (2000). How effective are one-to-one tutoring 
programs in reading for elementary students at risk for reading failure? Journal of Educational Psychology, 92(4), 605-619 



Pair & Share

● Record one piece of research that surprised you on a 
sticky note.

● Find someone at another table. 
● While standing, share what you wrote on your sticky note.



Metacognitive Reflection – 5 Minutes

• What have you learned during this session?

• How does your learning during this session 
apply to your current work?

56



The 10 Essentials - Summing Up



BREAK



Using the School-Wide Screening Tool



Using the School-Wide Screening Tool 
Session Overview

• Overview of the Purpose and Use of the Tool
• Complete the Screening Tool Individually
• Look at “How to Use Your Results”
• Modified Version of the Clarifying Priorities Protocol
• Introduction to the Modules
• Metacognitive Reflection



Overview of the School-Wide Screening Tool 



Work individually to complete the 
School-Wide Screening Tool to 
reflect your perceptions on the 
extent to which each practice is 

currently happening in a particular 
school you are working with.

If you are not currently working 
with a school, please think about a 
particular school you have worked 

with in the past.

Complete the Individual Screening Tool 



Score Your Individual Screening Tool 



How to Use Your Results



For our purposes today, identify one focus 
area that you believe is important for your 

school to work on. 



Introduction to the 
Clarifying Priorities Protocol.

Find 2-4 other facilitators who 
have selected the same focus 
area as you and sit together.

Take 5 minutes for personal 
reflection.

Then, engage in 2 rounds of 
Round-Robin Sharing                 

with your group. 



Debrief



MV Modules



Five MV Modules
● Leaders and Leadership Teams
● 45 minutes approximately
● Organizational Practice that Intersect

○ Module 1 - Introduction
○ Module 2 - Essentials 1 & 4
○ Module 3 - Essentials 2, 3, & 7
○ Module 4 - Essentials 5 & 6
○ Module 5 - Essentials 8, 9, & 10 

https://literacyessentials.org/schoolwide/#modules

https://literacyessentials.org/schoolwide/


Metacognitive Reflection – 5 Minutes

• What have you learned during this session?

• How does your learning during this session 
apply to your current work?

70



Lunch



Digging into Essentials 1 & 3



Swift Scan

• Take 3 minutes and SWIFTLY SCAN the SW Essentials
• We will look deeper at Essentials 1 & 3
• Turn & Talk



School-Wide Essential #1 – The Leadership 
Team

The leadership team is composed of
instructional leaders committed to 

continuous improvements in literacy and 
ongoing attention to data. 



School-Wide Essential #1 – The Leadership 
Team

• Consider who is on a specific building level leadership 
team with whom you work (or have worked), the expertise
each person offers, and the current function of the team.
• As a table group, build a team  - make a post-it for each 
team member (position not name).
• Who is missing?  How does your team need to evolve?



Literacy Leadership Teams

WHO
WHAT
WHEN
WHY
HOW



Literacy Leadership Teams - WHO
• includes members with considerable and current 

expertise in literacy and early childhood education
• Building/District Admin
• Literacy Coach
• Interventionist/Special Education Teacher
• Classroom Teachers (across the grade levels)
• Specialists: Speech Therapist, School Psychologist, 

SSW, Librarian



Literacy Leadership Teams - WHAT
•   develop a vision, mission, and goals

• REALLY...do it!

• monitor literacy curriculum, instruction, and assessment 
aligned across the learning environment
• the literacy leadership team oversees vertical and 

horizontal alignment and ensure assessment and 
standards drive instruction



Literacy Leadership Teams - WHEN
• use collaborative problem-solving approach

• 3 times a year - after each benchmark period,
• monthly with each grade level
• whenever needed for individual students

• and establish regular meetings 
• form working agreements
• roles & responsibilities 
• agendas
• decision-making process



Literacy Leadership Teams - WHY

• to distribute leadership throughout the organization for 
the purpose of building leadership capacity among all 
staff



Literacy Leadership Teams - HOW
• focus on multiple points of data...by...

• maintaining a comprehensive system for assessing 
children’s strengths and needs and using that 
information to inform instruction and intervention



Shared Values
● “Values are the attitudes and behaviors an 

organization embraces. They represent commitments 
we make regarding how we will behave on a daily basis 
in order to become the school we want to be. They are 
established and articulated guidelines we live by (pp. 
85).”

● Values endure!



● Think of attitudes and behaviors that represent your 
learning community

● Each item should be recorded on a separate Post-it
● Begin round-robin sharing of items, placing Post-it in 

the center of the table once it has been shared
● Sort the Post-its into stacks that make sense to all 

members, based on the relationship perceived 
between items.

● After Post-its are sorted, create labels for each 
stack.

Activity: Sort Cards



Mission
●Expresses WHY a school 

exists each and every day
●Effective Mission 

Statements (pp. 73):
○ Are clear
○ Are specific
○ Are measureable
○ Provide for failure

The mission of Sycamore Elementary 
School is to provide opportunities for 

every member of the school 
community to achieve their personal 
best guided by district expectations,

while maintaining high levels of 
personal and social responsibility.

Appropriate data will 
determine early interventions to 
ensure academic and behavioral 
success for all members of the 

learning community.



●5 minutes to write your mission statement. Write legibly leaving space 
between lines.
●Pass your paper to the person on your left.
●When you receive your neighbor’s paper, underline the significant words or 
phrases. 
●Pass again and repeat the process two times. Some words or phrases may 
be underlined more than once.
●Recorder writes all underlined statements/statements with many lines 
under them on chart paper.
●Discuss/add anything missing, remove anything redundant. 
●Share final statement(s).

Activity: P3T Process



Vision
● Paints a picture of what we can become
● DuFour and Eaker (1998)

○ Relevant info about the school/district (historical 
perspective)

○ Research on school culture
○ Research on characteristics of effective schools

○ Research on school structuring
○ An honest assessment of the current conditions in the 

school/district





School-Level Essential #3 – Learning 
Environment

The learning environment reflects a
strong commitment to literacy. 



School-Level Essential #3 – Learning Environment
Throughout the learning environment, there is evidence that:

1.Literacy is a priority (e.g., amount, type, and nature of print experience).

Amount of Print Experience
• Quantity of text to which students are exposed should 
be substantial and ongoing.

• How many books and magazines are available?
• How are they displayed?
• How much opportunity for students to use them?
• How much print on the walls and other surfaces?
• How often is this environmental print used?
• How often is print used in class/school activities?

Duke, N.K. (2000). For the Rich It’s Richer. American Educational Research Journal.



Throughout the learning environment, there is evidence that:

1.Literacy is a priority (e.g., amount, type, and nature of print experience).

Type of Print Experience
• Students must have experience with the particular types 
of texts we want them to be able to read and write.

• Are students reading full-length books?
• Are students gaining experience with newspaper?
• Are students gaining experience with magazines?

• Reading experiences must go beyond just the letter, 
word, phrase, or single sentence.

Duke, N.K. (2000). For the Rich It’s Richer. American Educational Research Journal.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

1.Literacy is a priority (e.g., amount, type, and nature of print experience).
Nature of Print Experience
• Students must have autonomy and control over their literacy 
learning.

• How often do students choose what they read?
• How open-ended are writing tasks?
• How often are students featured as authors?
• How often do students write for audiences beyond their 

teachers?
• Autonomy and control foster reading and writing abilities plus
motivation to be readers and writers.

Duke, N.K. (2000). For the Rich It’s Richer. American Educational Research Journal.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

2.Instruction is built on explicitness, continuity, and responsiveness.
Explicitness
Students know what they are expected to learn 
and why they are expected to learn it.

Continuity
Instruction builds logically from one day to the 
next. 

Responsiveness
Instructional decisions respond to the needs 
and interests of students.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

3.Literacy occurs throughout the day and is integrated into daily math, science, 
and social studies learning.

Students will enhance their reading, writing, speaking, and 
listening skills PLUS their math, science, and social studies 
understanding by using literacy in these content areas.

Example from Social Studies Content Expectations
• “In using social studies concepts and habits of mind, 
students should engage in active, disciplined inquiry, 
analysis, and argumentation…. learning how to read, write, 
and use the social studies to understand and participate in 
the world around us.” (pg. 8)

Michigan Department of Education. Social Studies Grade Level Content Expectations, Grades K-8.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

4.Children and teachers are actively engaged with the school library, media 
center, and library media specialist.
School libraries with maximum impact:
• “Provide collaborative programs for reading instruction.
• Select and provide resources to meet the learning needs of all 
students. 
• Assure seamless integration of technology, teaching, and learning.
• Provide resources to support state and national standards.
• Offer resources that enhance leveled classroom collections. 
• Encourage students to independently seek, access, and use 
information.” (pg. 2)  

Scholastic Library Publishing Company. School Libraries Work! 

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

4.Children and teachers are actively engaged with the school library, media 
center, and library media specialist.

Certified library media specialists with maximum impact:
• “Promote reading advocacy by matching students to books in all formats, 
including print, audio, and e-books.
• Teach information skills.
• Organize, manage, and maintain a collection of valuable resources. 
• Promote resources and activities that spark student interest in reading, 
learning, and achievement.
• Maintain a supportive and nurturing library environment.
• Collaborate with teachers regularly to provide resources and activities for 
course, unit, and lesson integration.” (pg. 3)

Scholastic Library Publishing Company. School Libraries Work! 

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

5.Children regularly read, write, speak, and listen for multiple purposes and 
across content areas, and their written work is made prominently visible.

Example from the Michigan K-12 ELA Standards
Students who are college and career ready…

“Adapt their communication in relation to audience, task, 
purpose, and discipline. They set and adjust purpose… as 
warranted by the task. They appreciate nuances, such as 
how the composition of an audience should affect tone 
when speaking…. They also know that different 
disciplines call for different types of evidence.” (pg. 7)

Michigan Department of Education. Michigan K-12 Standards: English Language Arts.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

6.Books and learning materials reflect diversity across cultures, ethnic groups, 
geographic locations, genders, and social roles.

Bell, Y. R. & Clark, T. R. (1998). Culturally Relevant Reading Material as Related to 
Comprehension and Recall in African American Children. Journal of Black Psychology.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

7.Guest readers and volunteers (e.g., parents, college students) are recruited and 
trained to support literacy in an ongoing manner.

Elbaum, B, et al. (2000). How effective are one-to-one tutoring programs in reading for 
elementary students at risk for reading failure? Journal of Educational Psychology.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

8.Events and activities generate excitement around 
books and other texts, for example through the 
announcement of the publication of the latest book in 
a series and posting of book reviews and 
recommendations throughout the school. 
9.School staff aim to foster intrinsic motivation to 
read, making only temporary and sparing, if any, use 
of non-reading related prizes such as stickers, 
coupons, or toys, and avoiding using reading and 
writing as “punishment.”

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence that:

8.Excitement around books and other texts
9.Intrinsic motivation to read

Students who receive no rewards for reading 
or who receive books as rewards for reading 
are more motivated to continue reading than 
students who receive token rewards (like 
stickers, toys, etc.).

Marinak & Gambrell (2008). Intrinsic motivation and rewards. Literacy Research and Instruction.

School-Level Essential #3 – Learning Environment



Throughout the learning environment, there is evidence of:

1. Literacy as priority (print experience).
2. Explicitness, continuity, responsiveness. 
3. Integrated into Daily Math, Science, Social Studies
4. School Library, Media Center, Library Media Specialist
5. Read, Write, Speak, and Listen for Multiple Purposes; Written Work Visible
6. Diversity
7. Guest Readers and Volunteers
8. Excitement around Books and Other Texts
9. Intrinsic Motivation to Read

School-Level Essential #3 – Learning Environment



Analyzing Pre-K and 
Elementary Learning Environments

We will watch 2 short videos of early literacy settings. For 
each video, create two T-charts. 

Take notes on how each environment demonstrates strengths 
and areas for growth in regards to reflecting a strong 
commitment to literacy. For each strength or area for growth, 
note why that practice supports literacy development for 
young students.

Debriefing Questions:
• How would you commend this school leader?
• How would you suggest moving to the next level of 
work?
Video 1: Positively Preschool Tour: https://www.youtube.com/watch?v=-
eSi4VC_Nxs

Video 2: Penny Road Elementary School Tour
https://www.youtube.com/watch?v=MerARXjD4Ns

Strengths
Why/How These 
Support Literacy 

Development

Areas for
Growth

Why/How These 
Support Literacy 

Development

https://www.youtube.com/watch?v=-eSi4VC_Nxs
https://www.youtube.com/watch?v=MerARXjD4Ns


Brainstorming Learning Environment Roadblocks

Working with a small group, discuss the following 
questions:

1. Why might schools and centers be struggling to 
create learning environments that reflect a strong 
commitment to literacy?

1. What suggestions/advice/push can you offer in 
return?

Record your thinking on a sheet of poster paper using a 
T-Chart. 

Roadblock
Suggestions/

Advice/
Push



Brainstorming Learning Environment Roadblocks

1.Why might schools and centers be struggling to 
create learning environments that reflect a strong 
commitment to literacy?
1.What suggestions/advice/push can you offer in 
return?

Facilitator Role-Play: 
• Half of the room play “school leaders.” Carry a 
beverage.
• Half of the room play “facilitators.” Go empty handed.
• Circulate to find an “other.” Then engage in a 
conversation in which the school leader presents a 
roadblock and the coach tries to counter.

Roadblock
Suggestions/

Advice/
Push



Metacognitive Reflection – 5 Minutes

• What have you learned during this session?

• How does your learning during this session 
apply to your current work?
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BREAK



School-Wide Essential #8 – Family Engagement

A consistent family engagement strategy includes 
specific attention to literacy development



The handouts on your table are labeled A, B, C, and D 
because they contain different “cases” of principals who 
are exemplary leaders in family engagement. 

The folks at your table should take different cases so 
that you are learning about different practices that you 
can later share with one another. 



School-Wide Essential #8 – Family Engagement

A consistent family engagement strategy includes 
specific attention to literacy development.



School-Wide Essential #8 – Family Engagement
Members of the learning organization engage with families by:

• Prioritizing learning about families and the language and literacy 
practices in which they engage to inform instruction, drawing from 
families’ daily routines that build on culturally developed knowledge 
and skills accumulated in the home (e.g., inviting families to share texts 
they read and write as part of their lives at home or at work).  

• Fostering familial and community participation in the education of 
children and the work of the learning environment.

• Empowering families to communicate about and impact the 
educational environment at school, as well as strengthen the 
educational environment in the home, regardless of education level, 
income, or native language of the primary caregivers. 



4 FRAMING CONCEPTS

Create this chart on 
the back of your 
reading packet. 



LITERACY
• Connections to student and parent literacy skills in 
the home and in the school 

ASSETS & STRENGTHS
• Valuing the skills and knowledge of parents and 
families (“funds of knowledge”)

PARENT EMPOWERMENT
• Providing skills and opportunities for parents to be 
agents of change

DISTRIBUTED LEADERSHIP
• Leadership and responsibility are shared across 
the school community

4 FRAMING CONCEPTS



Endnote #44
The “Empowerment” Bullet

4 Cases of Exemplary 
School Leaders in the Domain of 

Family and Community Engagement

A. Zavala

B. Perez

C. Franco

D. Young



Parental Engagement Efforts 
in the Los Angeles Unified School District (700,000 students)

Central District Office
• Parent Services Branch
• Parent newsletters
• Annual parent conferences with workshops on topics from science standards to No Child Left Behind 

Local District Office
• Parent Ombudsperson to handle complaints
• Parent Facilitators to oversee mandated Parent Advisory Councils at each school
• Parent Coordinators to organize parent outreach and training
• Parent newsletters
• Annual parent conferences with workshops

Schools
• Parent Advisory Councils
• Parent Centers
• Adult Education Classes (e.g., English as a 2nd Language)
• Parent workshops sponsored by nonprofit organizations
• On-site health and social services for families



• Read Portrait of One Leader – 10 minutes
• On the back of your reading packet, take 

notes on how this case aligns with the 4 
framing concepts

• Round 1 – 12-minute discussion with people 
who read the same portrait

• Round 2 – 12-minute discussion with people 
who read different portraits

Jigsaw Discussion



Jigsaw Discussion
Round 1 – 12-minute discussion with people 
who read the same portrait

Guiding Questions

1.In what ways does this case align with the 4 
framing concepts of literacy, assets and strengths, 
parent empowerment, and distributed leadership? 

2.What can you personally take away from this case 
that is relevant to your work? 



Jigsaw Discussion
Round 1 – 12-minute discussion with people 
who read the same portrait

Go to the corner of 
the room for

the case you read.
Form a group of 4 people.

Find a seat and begin.



Jigsaw Discussion
Round 1 – 12-minute discussion with people 
who read the same portrait

Guiding Questions

1.In what ways does this case align with the 4 
framing concepts of literacy, assets and strengths, 
parent empowerment, and distributed leadership? 

2.What can you personally take away from this case 
that is relevant to your work? 



Jigsaw Discussion
Round 2 – 12-minute discussion with people 
who read different portraits

Guiding Questions

1.What are the basics of each of the four cases?   
(Use the 4 framing concepts to share your case.)  

2.What can you collectively learn across these four 
cases that is relevant to your work? 



Jigsaw Discussion
Round 2 – 12-minute discussion with people 
who read different portraits

Go to the corner of 
the room for your color.

Form a group of 4 people
who read the 4 different cases.

Find a seat and begin.

X

X X

X



Jigsaw Discussion
Round 2 – 12-minute discussion with people 
who read different portraits

Guiding Questions

1.What are the basics of each of the four cases?   
(Use the 4 framing concepts to share your case.)  

2.What can you collectively learn across these four 
cases that is relevant to your work? 



School-Wide Essential #8 – Family Engagement
Members of the learning organization engage with families by:

• Prioritizing learning about families and the language and literacy 
practices in which they engage to inform instruction, drawing from 
families’ daily routines that build on culturally developed knowledge 
and skills accumulated in the home (e.g., inviting families to share texts 
they read and write as part of their lives at home or at work).  

• Fostering familial and community participation in the education of 
children and the work of the learning environment.

• Empowering families to communicate about and impact the 
educational environment at school, as well as strengthen the 
educational environment in the home, regardless of education level, 
income, or native language of the primary caregivers. 



Brainstorming & Planning

Working with others sitting near you, respond to 
the following prompt on a sheet of chart paper: 

• Building from the portraits you have 
read and heard about today, what are 
some ideas for new ways you think 
schools you’re working with could 
enhance family engagement? 



LITERACY
• Connections to student and parent literacy skills in 
the home and in the school 

ASSETS & STRENGTHS
• Valuing the skills and knowledge of parents and 
families (“funds of knowledge”)

PARENT EMPOWERMENT
• Providing skills and opportunities for parents to be 
agents of change

DISTRIBUTED LEADERSHIP
• Leadership and responsibility are shared across 
the school community

4 FRAMING CONCEPTS



School-Wide Essential #8 – Family Engagement
Members of the learning organization engage with families by:

• Prioritizing learning about families and the language and literacy 
practices in which they engage to inform instruction, drawing from 
families’ daily routines that build on culturally developed knowledge 
and skills accumulated in the home (e.g., inviting families to share texts 
they read and write as part of their lives at home or at work).  

• Fostering familial and community participation in the education of 
children and the work of the learning environment.

• Empowering families to communicate about and impact the 
educational environment at school, as well as strengthen the 
educational environment in the home, regardless of education level, 
income, or native language of the primary caregivers. 



Metacognitive Reflection – 5 Minutes

• What have you learned during this session?

• How does your learning during this session 
apply to your current work?
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