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Joseph Murphy’s Four Norms of Pastoral Care 
 
 
Norms of Communities of Pastoral Care for Students 

 Schools are an essential source of social capital for adolescents (p. 55). 

 What we need to know is the extent to which productive forms of social capital can be cultivated to promote 
the success of all children (p. 55). 

 We know that positive relationships are essential to all forms of community in schools for students, teachers, 
and parents (p.55). 

 The cardinal rule is to begin with the norms and the subcomponents, not specific initiatives. When strategies 
follow norms, student community is deepened.  When strategies are expected to power norm development, 
more often than not, community remains largely unaffected (p. 67). 

 

Care 
 A community orientation based in caring allows children to appraise school as a meaningful social context in 

which to function (p. 56). 

 Caring adults in a caring school community can be the hook to achievement, graduation, and a future of 
meaningful options, particularly where students seem not to care about school or their future, lack confidence, 
and are alienated or marginalized educationally or socially because of prior school experiences or because of 
how they learn or do not learn, or because they are members of racially, ethnically, linguistically, or 
economically disenfranchised populations (p. 56). 

 Effective schools have caring relationships that are a pervasive part of the school culture (p. 56).  

 Teachers, who work to peak performance, acknowledge the difficulties of teaching, especially teaching 
students who are struggling, but they embrace those challenges, not offer excuses and justifications (p. 58).  

 Challenging students to meet and exceed robust expectations (p. 59). 

 Another hallmark element of caring relations in schools is willingness of teachers to reveal themselves to 
children as persons not solely as organizational functionaries (p. 59). 

 Youth are resources to be developed not problems to be fixed (p. 59). 

 The self that teachers offer is a "student" self rather than a career self (p. 59). 

 Obstacles are acknowledged but they are not accepted as explanations for lack of performance (p. 59). 

 No spectators are allowed (p. 60). 

 Teachers know what is unfolding in the lives of their students (p. 60). 

 Care is more than providing high expectations and challenge, that is, academic and social press (p 60). 

 In caring environments teachers make it harder to fail than succeed (p. 60). 

 Caring is also defined as students being valued by their teachers (p. 61). 

 Teachers know their students as learners in the classroom and in the classroom of their colleagues (p. 61). 

 Teachers express concern for what is happening in the world of the student and invest time and energy in 
developing and maintaining personal linkages to students (p. 61). 

 At the deepest level, it includes . . . a ferocious unwillingness to permit students to flounder or fail (p. 62). 

 See things through the eyes of students. (p. 62). 

 Investment tells students that they are acknowledged for who they are as persons and for their potential (p. 62). 

 Teachers must give respect to receive it (p. 63). 

 No trust, no relationship. Teachers must assess the students as trustworthy (p. 63). 

 For many students respect precedes engagement (p. 63).
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Support 
 If students are to build confidence and willingness to invest themselves, their participation in academic tasks 

must be accompanied by personal support from teachers (p. 64). 

 Social support is a possible immunity to the effects of life events (p. 64). 

 Getting to know students and creating personal relationships are important in their own right. The maximum 
gain occurs, however, when teachers use these caring linkages to support the academic and social  
development for their students (p. 64). 

 To invest time and energy in the present, young people need to believe that there is a viable future (p. 65). 

 The core idea here is to prevent students from falling through the cracks, to  "go missing" and be unnoticed (p. 
65). 

 Support also encompasses monitoring how well students are doing in school, socially, emotionally, and 
academically (p. 65). 

 Without contact it is impossible to make caring and supporting relationships come to life (p. 66). 

 School expectations for student participation in teacher-facilitated academic and social activities are important 
. . . Enhancing proximity between teachers and students is helpful to create regular and spontaneous 
opportunities for frequent contact (p. 66). 

 The quality and depth of interactions . . . between students and teachers (p. 66). 

 A focus on both formal and informal interactions opens the door to the formation of teacher-student 
attachments that promote student engagement and success (p. 66). 

 

Safety 
 Security needs are of major importance to youngsters and meeting those needs is essential for their healthy 

development, academically, socially, and emotionally (p. 67). 

 Efforts to banish, or at least minimize, unsafe and damaging elements in the school culture, while promoting 
warmth and protection. Collectively these efforts create spaces in which it is safe and enjoyable for students 
to engage with the business of schooling and develop as persons (p. 67). 

 While expectations are clear, firm, and consistently enforced, actions center on students as persons not 
simply as occupants of the institution of school (p. 68). 

 Attention is directed to learning the values of the community, not simply learning to comply with rules (p. 69). 

 A safe environment is one in which the focus is on prevention of unwanted behavior rather than on the 
punishment of inappropriate behavior (p. 69). 

 Students are seen as resources to be developed rather than as problems to be managed (p. 69). 

 Collaborative development of positively framed expectations for conduct with clear expectations for behavior 
is essential here. So too is a reliance on positive rather than negative reinforcement (p. 70). 

 An emphasis on punitive actions, especially ones unanchored to understanding, support, and personal and 
social development, has been found to be uniformly ineffective in the struggle to forge the norm of safety. On 
the other hand, positive, asset-based approaches to bringing safety to life are much more likely to be 
productive. Especially relevant here is an emphasis on positive consequences and positive feedback to 
students (p. 71). 

 Instruction and curriculum that foster academic engagement and promote student success go a long way to 
creating a warm and protective climate (p. 71). 
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Membership 

 It is increasingly clear that learning to high standards cannot take place if students feel no stake in 
the life of the school and classroom (p. 72). 

 Sense of belonging and meaningful involvement in school counteracts the alienation voiced by 
many students (p. 72). 

 What is important is that pupils are actively participating in the school and feel that their 
contributions are valued (p. 72). 

 Youngsters are authentic members of their schools not mere tourists in the building (p. 72). 

 Essential cross-cutting theme of relationships between teachers and students at the center of 
membership work (p. 72). 

 Belonging could be the single most crucial factor in the motivation and engagement of certain 
categories of at-risk students (p. 73). 

 An empowering atmosphere [that] encourages youth to engage in useful roles [and] practice self-
determination (p. 73). 

 Student voice is also a component of ownership (p. 73). 

 Student agency: commitment to improvement and opportunities to influence actions at the 
school coupled with the belief that efforts will lead to positive effects (p. 73). 

 Students become stakeholders (p. 73). 

 Ownership includes bringing the learner in as a full and active participant in enhancing and 
shaping their own learning (p. 74). 

 Students with influence are active agents in the creation of school success. They own the school 
and their work. They are partners and producers, not simply categories or recipients, tourists or 
consumers. They take ownership of their own learning (p. 74). 

 The norm of membership includes autonomy, control, and choice for those who have an 
ownership stake in the schools. Schools that promote student autonomy and responsibility 
enhance engagement and learning (p. 74). 

 Schools cease treating youth engagement as an add-on to improved learning outcomes but as 
central to student and school success (p. 75). 

 Student participation in school activities may be the key to their sense of belonging in school (p. 
75). 

 Structured activities are better than unstructured ones at promoting positive outcomes. 
Structured and organized activities trump leisure activities as well. Activities that nurture 
collaboration and cooperation and those that engender teamwork among students are generally 
preferable to those featuring competition (p. 76). 

 Effective programs engage young people in a variety of ways, so that they are not just physically 
present, but intellectually immersed, socially connected, and emotionally centered (p. 76). 

 Accomplishment is a keystone element in the norm of authentic membership. Two aspects of 
success are important. The first is a feeling of personal accomplishment. The second is the belief 
that if one's efforts are worthwhile, they make a meaningful contribution to the school 
community. Schools facilitate reaching both goals by centering on student competencies rather 
than on student problems (p. 77). 


